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ABSTRACT
*The primary purpose of this study was to identify how effective and
non-effective student teachers
of

in the

Early Childhood Program

Massachusetts perceived themselves and their students.

teachers were iudged effective or non-effective on the basis
of their university supervisors.

An

at the University

The student
of the perceptions

attempt was then made to determine the

teachers' self concept
relationship between effective and non-effective student

and

attitude

The

toward students.
null hypotheses

1.

There

is

were:
no difference

in

self concept of student teachers

university
judged to be effective or non-effective by

supervisors.

2.

There

is

no difference

in

attitudes towards pupils of student

non-effective by university
teachers judged to be effective or

supervisors.

-2 -

There

3.

is

no relationship between self concept of student

teachers and their perceptions of others.

The study was approached from three directions.
the student teacher supervisors

and non-effective student

were made

teache-rs.

to obtain the

First, ratings by

two groups, effective

Second, student teachers’ Tennessee Self

Concept Scale (TSCS) profiles were analyzed

determine whether significant

to

differences existed between their self concept and effectiveness or non-

Ten variables

effectiveness as teachers.

of the

TSCS

relation to the effective and non-effective groups.

were administered

the

data were analyzed in

Third, student teachers

Minnesota Teacher Attitude Inventory (MTAI) to

determine whether any significant relationship existed between

the student

non-effectiveness
teachers' attitude toward others and their effectiveness or

as teachers.

A

t-test

was used

to test the difference

between the two means

of the

to null hypothesis 1 and 2.
effective and non-effective groups with respect

The

t-test

was then converted

of
to point biserial to indicate the stiength

non-effective student teacher and
association between being an effective or

variables on the

TSCS and

the

MTAI.

For

null hypothesis 3, a

Product-Moment Correlation Coefficient was used
relationship between the

TSCS and

the

MTAI,

i.e.

to

,

Pearson

assess the degree of

the variable of the self

toward others.
concept and the variable of attitude
and null hypothesis
Null hypothesis 1 and 3 were accepted

2

was

-3-

rejected.

The data from

null hypothesis 2,

less than 0.02 level of significance.

showed a value

One can conclude

effective student teachers are significantly different

teachers

in their attitude

of

in this

is

study that

from non-effective student

toward students as measured by the MTAI.

The recommendations suggest
an important aspect

of 2. 83 which

that a positive attitude

toward others

a teacher training program and therefore, these training

programs might emphasize more than an

objective view of the child’s experience

and
but to encourage students to develop a greater sensitivity to the needs
feelings of pupils.

is

ACKNOWLEDGEMENTS
The author wishes

to

express her sincere appreciation

to those

have contributed time and assistance to help make this study possible.

who
It

was

a privilege to have been associated with the author's major advisor, Dr. David

Day: educator and humanitarian.

His encouragement and insights have been

invaluable to this author's professional and personal growth.

Acknowledgement and appreciation are expressed

to

Professors

David Flight, Robert Sinclair and Gerald Weinstein, members

committee, and

to the student teachers at the University of

so graciously agreed to participate

A

special

word

of the

examining

Massachusetts who

in this study.

of appreciation

is

extended to Dr. Dick Haase who gave

invaluable assistance and guidance in the preparation of this study.
the writer sincerely appreciated the assistance of Professors

and Ron Frederickson who provided help during a

In addition,

Seymour Epstein

difficult time.

gratitude and
Finally, the author wishes to express her sincere

would not have been
appreciation to Ray Steffen without whose help this document
completed.

moments

His patience, assistance, and encouragement

of this experience are deeply appreciated.

durmg

the anxious

TABLE OF CONTENTS

ACKNOWLEDGEMENTS
i

LIST

OF TABLES

Chapter
I

Page

INTRODUCTION TO THE PROBLEM

i

Purpose of the Study
Null Hypotheses
Significance of the Study
Definition of

Terms

Approach to the Study
Sample of the Study
Instrumentation

Procedure
Analysis of the Data
Limitations
II

REVIEW OF RELATED LITERATURE
Introduction

Teacher Effectiveness: the Problem
The Personality of the Teacher
Personality Measurement
Evaluating Teacher Effectiveness
The Self Concept: Teacher Beliefs
About Himself and His Students
Studies of Teachers’ and Student
Teachers' Self Concept:
Attitudes of Self and

Toward

Pupils

Teachers' Beliefs about Students

Summary

19

Chapter

Page

METHODS AND PROCEDURES

III

51

Introduction

Selection of Subjects
Suitability of Population

Collection of Data

Description of Instruments
of Data

Treatment

Summary

PRESENTATION AND ANALYSIS OF DATA

IV

.

64

Introduction

Comparison

of Student

Teacher Effective-

ness and Self Concept Scores
Comparison of Student Teacher Effectiveness and Attitude Toward Others
Comparison of Self Concept and Attitude
Toward Others

DISCUSSION OF THE STUDY

V

74

Introduction

Summary

of the Study

Results and Conclusions
Discussion of the Findings
Implications and Suggestions for

Further Research

Summary

BIBLIOGRAPHY

APPENDICES
Appendix A: Letter

to Student

Teachers

Childhood Program

Appendix B: Instructions

to Supervisors

in

Early

LIST

OF TABLES

Table
1

2

Page

Means, Standard Deviations, L-test and Level
of Significance for the Comparison of the
Tennessee Self Concept Scale Scores and the
Supervisors' Ratings of Effective and Noneffective student Teachers

11

Point Biserial Correlation Coefficients and
Coefficients of Determination for the Comparison of Ten Variables of the Tennessee Self
Concept Scale and the Supervisors' Ratings of

66

Effective and Non-effective Student Teachers

Minnesota Teacher Attitude
Inventory Scores and the Supervisors'
Ratings of Effective and Non-effective Student
Teachers

3

Comparison

of

4

Comparison

of

Minnesota Teacher Attitude

69

70

Inventory and Point Biserial Correlation
Coefficient of Effective and Non-effective
Student Teachers
5

The Correlation Coefficient and Level

of

Significance of the Scores on the Minnesota
Teacher Attitude Inventory and the Scores of
Ten Variables as Measured on the Tennessee
Self Concept Scale

72

CHAPTER

I

INTRODUCTION

Education

is

essential; therefore,

we must look

at our public schools

to find out whether they are meeting the needs of our times.
institutions

made up

of people,

and Combs, with 36 years

Schools are

experience

of

in the

field of perceptual psychology indicated that the teacher’s behavior in the class-

room

will determine whether today's schools will ultimately

meet

the "challenge of our times"
In recent years

stics a person

(Combs, 1965,

in

order

to

be effective

ploring the research on teacher effectiveness

no one best teacher education program.
of

many

Couch

in

fail to

p. v).

research has been conducted

must have

meet or

to find out the characteri-

in the

classroom.

education,

Instead,

it

seems

it

seems

After exthat there

is

that the interaction

educational experiences determines the quality of the effective teacher.

indicated,

Since teaching in itself is a complex activity
involving complex human organisms, a single,
peculiar characteristic of a teacher probably
contributes little to his success. It is more
likely the interaction of all the qualities of an

him to function
(Couch, 1970,
classroom
the

individual which enables

proficiently in
P.

1).

However, additional research suggests cognizance

of the teacher's

programs.
in all teacher education
self concept should be of prime concern

2

Combs

indicated that the

most important

perception he has about himself, that

is,

influence on a person's behavior
his self concept.

He stated

is

the

that the

teacher's effectiveness depends upon "the nature of his private world of

perceptions" (Combs, 1965,

p.

Fitts, supporting

6).

Combs, stated

that "the

individual's concept of himself has been demonstrated to be highly influential

much

of his behavior" (Fitts, 1965, p.

1).

in

Available evidence suggests that

teacher education programs should be directed to the self concept of perspective
teachers.

Purpose

The purpose
student teachers

in

of this study

the

of the Study

is

to identify

how

Early Childhood Program

chusetts perceive themselves and their students.

effective and non-effective

at the University of

Massa-

Student teachers will be

judged as effective or non-effective on the basis of the perceptions of college
supervisors.

An attempt

will be

to

determine the relationship of effective

to self

concept and attitudes toward students.

made

and non-effective student teachers

Null Hypotheses

The following
1.

There

is

null hypotheses

no difference

are tested

in self

in this study:

concept of student teachers

supervisors.
judged to be effective or non-effective by college

3

2.

There

is

no difference

in attitudes

toward pupils of student

teachers judged to be effective or non-effective by college
supervisors.
3.

There

is

no relationship between self concept of student

teachers and their perceptions of others.
Significance of the Study

The significance
and

of this study is

considered from both the theoretical

the practical point of view.

Theoretical - There

is little

teachers working with pupils

disagreement that there should be effective student
in

classrooms.

the area of effective teaching and

is

Research has been generated

being continued.

in

Gooding (1964) found that

effective teachers have a positive perception of themselves and their students.
effective teachers tended to see themselves as more identified with others, as

The

having the capacity to meet the problems of
life successfully, as being someone who is
dependable, as having dignity and integrity,
and as being lieable and attractive (Combs,
1969, p. 34).

Gooding, whose research was based on Combs' perceptual theory,
with others
stated that persons learn about themselves from their experience

who are

significant in their lives.

If

this is so, then student

teacheis must

in

of dignity, integrity,
their professional development be dealt with as persons

and worth.

In

concepts
order for the student teacher to develop positive self

he must be provided with success experiences.

This investigation

is

intended to

4

indicate the self concept of student teachers,.

It is

meant

to indicate to educators

at teacher training colleges whether they should be interested

in the

self concepts

of their students.

A

strong relationship between effective student teachers and a positive

concept of self has been verified by Couch (1970), Garvey (1970), Passmore

and Quinn (1957).

(1970),

Garvey's findings confirm what teacher educators and

supervisors have long suspected, that

that success in student teaching

is,

is

affected but not necessarily determined by a positive view of self and lack of

confusion in self perception.

use

it

in

In

view of

this,

we must pay attention

to

it

and

teacher training programs.

Practical - The present investigation

teaching experience.

is

likely to have importance for the student

Prior to the experience, teacher education institutions

could administer tests to get an indication of the students' self concept and
attitude

toward others.

From

this information

proper

facilities

could be provided so that students would have the opportunity

aspect of their professional development.

This study

is

to

and experiences

improve

this

concerned with

additional research for screening student teacher applicants.

The student teaching experience
teaching profession must participate.

is

one in which most candidates

in

the

Those concerned with improving teachei

an area for research to
education often view the student teaching experience as
teaching profession.
provide more information to strengthen the

5

The student teacher's

self concept and attitude

toward pupils, that

is,

the student teacher's personality characteristics, are important in the class-

room.

Supervisory teachers' evaluations of student teachers

in

their field

experience reflect the quality of pupil and student teacher interaction.
study

is

concerned then with significant aspects

personality that

may

be related to success

This

of the student teacher's

in the

teaching field.

Terms

Definition of

General Terms
Student teacher - a student enrolled

hood Education program at the University

of

in the

undergraduate Early Child-

Massachusetts during the 1971-

1972 school year.
Effective student teacher - in so far as this study
effective student teacher

is

"a unique

instrument, i.e.
thinking person
to

,

p.

an effective person

who

is

concerned the

human being who has learned

self effectively and efficiently to carry out his

education of others" (Combs, 1965,

is

to use

own and society's purpose

himin the

He uses himself as an effective

9).

in the

classroom.

He

is

a creative and

order
able to use himself as a trustworthy instrument in

reach solutions to complex problems.

Combs' concept

of self as

an

programs and
instrument stresses the importance of teacher education

theii

than developing
prime concern with student teachers as persons rather

competencies as

its

major objective (Combs, 1965,

on a
effective student teacher continually changes

p.

9).

The behavior

momentary and

o£ the

daily basis.

6

He must be prepared

to

meet any

situation that arises,

work with various

materials, and adjust to the specific needs of his students.
that the effective

person

in

the

classroom

is

Combs hypothesized

characterized by the following

typical perceptual framework:

1.

2.

Good teachers feel identified with, rather
than apart from others.
Good teachers feel basically adequate rather
than inadequate.

3.

Good teachers

feel trustworthy rather than

untrustworthy.
4.

Good teachers see themselves as wanted

5.

rather than unwanted.
Good teachers see themselves as worthy
rather than unworthy. (Combs, 1965, p. 71).

Non-effective student teacher - one who has none of the foregoing
characteristics.

Student teaching - a period of guided teaching for eight weeks

in

which the prospective student teacher participates

in

spring semester

in

the

instructional activities in the public schools.
Self concept - "what a person perceives himself to be:

believes about himself" (Combs, Avila, Purkey, 1971,

p.

52).

it

is

It is

what he

what the

experiences he has had as
individual has learned about himself through all the
reflected by the Tennessee Self Concept Scale

.

teacher which predict
Attitude toward others - "those attitudes of a

how well he

relationships" (Cook,
will get along with pupils in interpersonal

Leeds, and Callis, 1951,

p.

3).

and school work as reflected by

It is

the

the attitude of teachers

toward children

Minnesota Teache r Attitude Inventory

7

Approach

to the Study

The present study was approached from three
ratings by the student teacher supervisors were

made

that is, effective and non-effective student teachers.

directions.
to obtain the

First,

two groups,

The supervisors ranked

all

the student teachers and then the investigator determined the two groups based

on the agreement of the two

lists.

Second, student teachers’ Tennessee Self Concept Scale (TSCS) profiles

were analyzed

to

determine whether significant differences indeed existed

between their self concept and effectiveness or non-effectiveness as perceived

by their supervisors.

The ten variables

of the

TSCS

data were analyzed in

relation to the effective and non-effective groups.

The third aspect included

the administration of the Minnesota

Teacher

relationship
Attitude Inventory (MTAI) to determine whether any significant

and their
existed between the student teachers' attitude toward others
supervisors.
effectiveness or non-effectiveness as perceived by their
addition, the data

was studied

to determine whether there

was any

In

significant

concept and attitude toward
relationship between the student teachers' self
others.

Sample

The original sample included

of the

all

Early Childhood student teaching program

Study

undergraduate students enrolled

in the

Massachusetts.
at the University of

8

My

interest in this specific area

in the

young child

As
in the

in the

is

related to the current growth of interest

United States today.

a result of the selection procedure twenty-two students were included

sample.

All of the subjects were scheduled to complete their student

teaching experience

in the

females and one male

spring semester of 1972.

in the

There were twenty-one

sample.

Instrumentation

Two

standardized instruments were used, the Tennessee Self Concept

Seale (TSCS), which

is

a seif report that measures the self concept, and the

Minnesota Teacher Attitude Inventory (MTAI), which

measures teacher

is

a self report that

attitudes toward children.

Tennessee Self Concept Scale Dimensions -"The Tennessee

Self Concept Scale,

instrument
a standardized and multi-dimensional scale was used as the research

The

self concept.
to acquire information about the perspective student teachers'

which the subject uses
scale consists of one hundred self descriptive statements
to portray his

own picture

of himself" (Fitts, 1965, p.

dimensional on a three-by-five scheme.

1).

The format

Three horizontal columns allow

(row
individual to state his identity (row 1), self-satisfaction

(row

3).

The

of the "seifs"

five vertical

columns allow the individual

which constitute

is

his self concept.

The

2),

two
the

and behavior

to reveal his perceptions

five

columns refer

moral-ethical self, personal
respectively to the individual's physical self,

self,

9

family self, and social

which

totals the

positive.

same

is

total of these

scores

horizontally and vertically, and

The scores used
Total

The

self.

P Score

in this

the self concept score,

is

is

designed as total

research are defined as follows:

- reflects the overall level of self

esteem, which

defined as the degree to which persons tend to like themselves,

feel that they are persons of value and worth, have confidence in

themselves, and act accordingly.
Identity - what a person

is

as he sees himself.

Self-Satisfaction - the level of self acceptance.

Behavior
the

way

- the individual's perception of his

own behavior or

he functions.

Physical Self - the individual's perception of his body, his state
of health, physical appearance, skills, and sexuality.

Moral-Ethical Self

-

how

the individual perceives his

moral

or bad
worth, relationship to God, feelings of being a good
lack of
person, and satisfaction with his religion, or

Personal Self

sense

- the individual's

it.

personal worth, his

of

his evaluation of his
feeling of adequacy as a person, and

relationship to others.
personality apart from his body or his

Family Self

- the individual's feeling of

value as a family

adequacy, worth, and

member.

of adequacy and worth
Social Self - the individual's sense

interaction with other people

in

general.

in

social

10

Self-Criticism - the degree to which the individual possesses a

normal, healthy openness and capacity for self criticism.

The directions require
and others who are significant.

the subject to

The subject encircles on a separate answer
The responses and numbers are:

sheet one of five choices as his response.
1.

2.

3.

4.

5.

answer statements about himself

Completely false
Mostly false
Partly false and partly true
Mostly true
Completely true

The TSCS was standardized by developing norms from a sample
626 people.

to sixty-eight years.

The sample included age ranges from twelve
of the country.

These subjects were from various parts
mately equal numbers

of both sexes, both

p.

13).

"There were approxi-

Negro and white subjects, representa-

tives of all social, economic, and intellectual levels

Ph. D. degree" (Fitts, 1965,

of

from 6th grade through

Fitts found in his study with a

group

coefficients ranged from
sixty college students that test-retest reliability
to 0.92 on the ten dimensions used in this study.

Table

1

of

0.

80

shows the means,

these ten dimensions.
standard deviations, and reliability coefficients for

Assuming
is

that a person's self concept

of

importance when that person

indication
considering the prospect of teaching, then an

perceives himself should be useful.

perceives himself.
of

is

how

The TSCS indicates how an

This would be useful

becoming an effective person

of

in the

in

the individual

individual

attempting to evaluate his chances

classroom.
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TABLE

1

MEANS, STANDARD DEVIATIONS, AND RE LIABILITY COEFFICIENTS
ON THE DIMENSIONS USED IN THIS STUDY

Tennessee Self
Concept Scale

Mean

Deviation

Reliability

Self Criticism

35.54

6.70

0.75

Total Positive

345.57

30.70

0.92

Identity

127. 10

9.96

0.91

Self Satisfaction

103.67

13.79

0.88

Behavior

115.01

11. 22

0.88

71.78

7.67

0. 87

70 o 33

8.70

0.80

Personal Self

64.55

7.41

0.

Family Self

70. 83

8.43

0.89

Social Self

68. 14

7. 86

0.90

Standard

Physical Self

Moral Ethical

Self

85
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MTAI

-

The Minnesota Teacher Attitude Inventory

devised by Cook, Leeds, and Callis (1951).

statements and

is

It

is

a Liker-type instrument

includes one hundred fifty

"designed to measure those attitudes

predict how well he will get along with pupils

in

of a

teacher which

interpersonal relationships

and indirectly how well satisfied he will be with teaching as a vocation" (Cook,
Leeds, and Callis, 1951,

p.

3).

In the scoring procedure, a plus one value

is

weights and a minus one value to all negative weights
"rights minus wrongs. " The score

may

.

assigned to

all positive

The subject’s score

is

A

range from plus 150 to minus 150.

high positive score signifies a permissive child centered attitude; negative

scores indicate an authoritarian attitude.
In

Buro’s Fourth Yearbook (1951), Cronbach indicated that the

MTAI

is

good
"designed to predict which teachers or potential teachers will establish
relations with pupils" (Buro’s, 1951,

"success

in

p.

798).

of the quality,

The ratings

and
"
establishing rapport with children, by principals, pupils,

observers correlate

0.

45 to

0.

49 with scores on the test.

of the three types of rating into a

test scores in three studies are

1951, p. 798).

more

With the combination

reliable criterion, "correlations with

remarkably good: .60, .63, and .46" (Buro’s,

The design, replication, and care

Cronbach.
studies are distinguished according to

in the

There

reporting of these

is

also a clear

the teaching behavior
correspondence between the inventory scores and

time the test

is

given.

at the

13

Procedure

The procedure

for carrying out this study included the following.

Two

college supervisors of the student teachers ranked students from the most
effective student teacher (number
the opposite end (number 34).

1) to

the

most non-effective student teacher

The investigator asked

at

the supervisors to rank

the student teachers according to the following directions:

am

going to give each of you a sheet of paper
with the numbers 1 to 34 listed on the side.
You will also receive a list of the student

1

teachers

in

the Early Childhood Education

You are to rank the student teachers
with number 1 as the most effective and number
program.

34 as the least effective student teacher.

The

effective student teacher is, for the purposes

of this rank order,

"a unique

human being who

has learned to use himself effectively and
efficiently to carry out his own and society's
purposes in the education of others" (Combs,
1965, p. 9). He is a creative and thinking
person who is able to use himself as a trustworthy

instrument in order to reach solutions to complex
problems. The behavior of the effective student
teacher will continually change on a momentary
and daily basis, meeting the situation he is in and
adjusting to the specific needs of his students.
The effective student teacher has the ability to
share of himself, has sufficient personal strength
personally
to make sharing possible, and feels
adequate to deal efficiently with his students.

The investigation defined two groups

of student teachers, that is,

rank agreement found
effective and non-effective based on the
lists.

The two

lists

were checked

to

their ranking of the student teachers.

see how
If

a

much

in the

the supervisors

name appeared

in the

supervisor's

agreed

in

same place on

14

the two lists or

study.

From

if

there was a one place difference, the subject was used

the thirty-four student teachers in the

the

in

program, twenty-two were

included in the sample based on supervisors’ ranking.

There were eleven

student teachers designated as effective and eleven as non-effective.

Analysis of the Data

A J^-test was

used to test the difference between the two means of the

effective and non-effective groups with respect to null hypotheses

Null hypothesis 1 states that there

is

no difference

in self

1

and

2.

concept of student

teachers judged to be effective and non-effective by college supervisors.
hypothesis 2 states that there

no difference

is

in attitudes

toward pupils

Null
of

student teachers judged to be effective and non-effective by college supervisors.
The_t-test formula used was:

xx
t

n

_t-test

x2

=
s
S

The

-

2
1

s
S

+
n

l

was converted

2
2
2

to point biserial

which indicates

the strength

non-effective student teacher and
of association between being an effective or

variables on the

TSCS and

the

MTAI.
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The formula used was

t

For

null hypothesis 3,

2

+

df

which states that there

no relationship

is

between self concept of student teachers and their perceptions

Pearson Product Moment Correlation Coefficient was used.

It

degree of relationship between the TSCS and the MTAI, that
of the self concept

of others, a

assessed the
the variable

is,

and the variable of attitude toward others.

The formula used was:

xy -

[n

r

~

x)

(

2
(

y)]
~

"

XV
[n

x

2 -

(

x)

2
]

[n

y

2 -

2
(

y)

]

Limitations

This study was limited
teachers were enrolled

in the

in

size, specifically, thirty-four student

Early Childhood Program.

The program was

in

geographically to students attending the
operation for one year and limited

Amherst Campus

of the University of Massachusetts.

The specific

findings

to the population described.
of this study are therefore limited

The study was limited

Combs

to

what

is

measured by

the

TSCS and

the

MTAI.

not represent
are self reports and in fact do
(1969) reported that these

the true self concept of students.

the self.

This

is

evaluating
one of the problems when

16

Problems

in

Evaluating the Self

The measuring

of the self

is

a very complex problem since one cannot

’’climb into another's skin or see the construct

p.

There has been a great deal

58).

measure

the self concept.

that which can be inferred

(2)

of

we

call the self" (Purkey,

controversy over the way we can

Purkey indicated two ways:

from an

1970,

(1)

the self report,

individual’s statement about himself, and

observations, that which can be inferred from the individual's behavior”

(Purkey, 1970,

p.

58).

Some research

investigators take the position that self reports are in

fact valuable sources of information about a subject.

(1955) indicated that

if

one wants to know

should be asked directly.

more about

Purkey's review

Rogers

(1961)

and Allport

a person, that person

of literature also included Sarbin

and Rosenberg (1955) research, which indicated their

self report instruments

were successful.

A major

critic of the self report

that "the self report

report

is

is

only what he

is

Combs and Soper

(1957),

who stated

what an individual believes about himself, the self
is

willing and able to disclose to

someone else" (Purkey,

1970, p. 60).
unreliability of the
Heilbrun (1965) and Purinton (1965) indicated the

concept.
self report as an indication of a person's self

Combs and Soper

(1957)

depends on the following factors:
indicated that the accuracy of the self report
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1.

the clarity of the subject's awareness;

command

of adequate

symbols for expression;

2.

his

3.

social expectancy;

4.

the cooperation of the subject;

5.

his

freedom from threat (Purkey, 1970,

60).

p.

Purkey indicated:
Clearly there are a host of contaminating
variables

reports. However, in
weaknesses and limitations,

in self

spite of their

self-reports do reveal characteristics of
self reports give rich insights
into how the child sees himself and his

the self.

.

.

world (Purkey, 1970,

Working with

the self report

60, 61).

easier and more feasible than working

is

with observers, who require time and

p.

money

to train.

Fitts (1971) stated:

We

believe that people are in varying degrees
of contact with their phenomenal selves, and
each person has some kind of concept of himself
that he can share

if

he

is

willing to do so.

We

constantly re-

also believe that each of us is
vealing his self concept through his behavior, even
though behavior often seems deceptive and misleading. One simple and direct way to obtain at
least a sample of the self concept is to ask people
to report or describe their self concepts. Our
position is that carefully designed self report
the best way of
for
particularly
assessing the self concept,

measures currently provide
groups

One

of the

(Fitts,

major problems

numerous measuring devices

1971, p. 39).
in self concept

that have

attempts to measure the self concept.

is

the

been developed by researchers

in their

Wylie (1961) listed almost two hundred

instruments which have been employed since 1959.
in collating

measurement

Because

of the difficulty

and
and integrating the existing self concept research

the scant
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psychometric information on

meaning and usefulness
According
testing include

’’the

reliability, validity,

and normative data, the

of these studies are limited.

to Fitts, the other

problems common

vocabulary level of the items, the

instructions, the mechanics of the

answer sheet, and

to all psychological

difficulty level of the

the like.

.

.

because

they immediately limit the testable population to persons of at least a particular
level of intelligence and literacy” (Fitts, 1971, p. 4).

Finally,

concluded

Fitts

that the ultimate usefulness of an instrument depends to a large degree on the

time required for administration and scoring relative

to the information

derived.
Fitts (1971)

the Dede Wallace

is

used widely

Thus, according
it

for

many years on

Research Center.

in self

people, yields a

and

worked

The chief advantage

concept research,

number

of

the development of the

is

facilitates wide integration

at

that

it

is

applicable to a broad range of

measures and scores, and

to Fitts, the data

of his scale

TSCS

from many

and collation

is

well standardized.

different studies are comparable,
of findings in this area.

This study, therefore, will provide additional information

in self

currently
concept measurement, thereby adding to the body of literature
available.

CHAPTER

II

REVIEW OF RELATED LITERATURE

Introduction

This chapter focuses on recent research studies which provide the

background information

The

to this study.

first part deals with the literature on

teacher effectiveness, including the relationship of teacher effectiveness and

teacher personality.

The second part extends

of teacher effectiveness.

and the

The third part

last section refers to

is

the discussion to an evaluation

a discussion of the self concept,

numerous studies related

Teacher Effectiveness

:

to the self concept.

The Problem

"What constitutes an effective teacher?" and "What are

the distinguishing

characteristics of competent teachers?" are recurring and provocative
questions.

(1960, p. 2)

Teacher effectiveness

who stated

an ambiguous concept, according

that "no universally acceptable definitive

be given to these complex

According

is

1481)

than a half century of research effort has not

around
yielded meaningful measureable criteria
which the majority of the nation's educators can
rally.

Ryans

answers can

queries. "

to Mitzel (1957, p.

More

to

No standards exist which are commonly

effectiveness.
agreed upon as Hie criteria of teacher
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Mitzel indicated that the task of selecting relevant teacher effective-

ness criteria

is

almost impossible because

of the proliferation of

unagreed

upon school goals.

Ryans (1949, pp. 690-691) agreed with Mitzel:
Unfortunately we do not know what qualities
we are looking for in the ’good teacher'.
for in the final analysis we are forced to
admit that our procedures are very arbitrary
and a priori in nature; that we can not really
identify good and poor teachers with any
assurance because we do not know how the
standards that we set up are related to
.

.

successful teaching; that we can not test the
because
validity of the measures we devise.
.

we

.

have no adequate criteria of teaching effective-

ness.

LeFevre (1967,

p. 433) indicates the elusive qualities of the effective

teacher while teacher educators attempt

and train him.

Some researchers

to predict

who

him,

he is, describe

inquire about the frame of reference and by

what values and expectations a teacher

is

being judged effective.

Other

researchers ask under what particular conditions a particular teacher

is

effective or ineffective.

This objective measurement

according to Combs.
(i.e.

all

,

the

"It is the

of the

good teacher

use a teacher

makes

is

impossible,

of his unique

personhood

meanings behind behavior) rather than any set of personality

good teachers possess

(Combs, 1965).

in

common which

Medley and Mitzel

traits

results in excellence in teaching

(1963) disagreed, arguing

it is

not what the

that affects the pupil.
teacher thinks and feels, but rather what he does
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Fattu (1962) indicated that effectiveness

defined quality, as

some want

teacher performance

is

us to believe.

certainly not a clearly

In fact,

research indicates that

one of the most complex human phenomenons that we are

privileged to study” (Fattu, 1962,

extent because those

M

is

p„

24).

Results have been inclusive to a large

who study teacher effectiveness and

use

it

assume

simplicity of the concept, according to Fattu.

Biddle and Ellena (1964) agreed that
effectiveness and teacher competency.

research

in this

area than

coming unmanageable

in

any other

"yet, few

if

any

little is

known about teacher

Even though there has been more
in

education and bibliographies are be-

’facts’

seem

to

have been established

concerning teacher effectiveness” (Biddle and Ellena, 1964,

p.

2).

Biddle and Ellena (1964) suggested several reasons for the problem of

teacher effectiveness.

The

knows how

first is confusion, since no one

prepare for, or measure teacher competence; the second

to define,

the complexity of

is

the problem.

Medley and Mitzel

(in

Bellack, 1963) indicated that

of the
in teacher effectiveness has not been usable because

teacher effectiveness and teacher behavior.

They

in

"the notion that

it is

felt that the

of

research

measui

in

Bellack, 1963;

in pupils.

objective of teacher education

is

p.

ing

ultimate

They

possible to recognize a good teacher by

watching him teach” (Medley and Mitzel,

The ultimate

of the

problems

changes
criterion of teacher effectiveness must be based on
not believe

much

83).

"to increase teachers

did

22
skill in helping pupils to learn,

and

in the last analysis, the effectiveness of

a training program would have to be determined by measuring the amount

learned by the pupils of the teachers" (Medley and Mitzel,
p.

249).

is to

However,

the intermediate objective of a teacher education

get teachers to behave in a certain

way while they

objective, effects on pupils, according to

is

Bellack, 1963,

in

The ultimate

teach.

Medley and Mitzel

only reached through the intermediate objective, that

is,

program

(in

Gage, 1963),

a change

in

teacher

behavior.

The Personality

of the

Teacher

claim that personality
It can be said
is a factor in teaching behavior.
with considerable confidence that the major line
of division among research workers in the area
of teacher education runs between the roles they
envisage for personality and cognition in teaching.
One view holds that teaching behavior is so much

One constantly hears

an expression

the

of the teacher's personality that the

skills he will use,

how he

will use them,

and their

effects on pupils' achievement are in large measure
dependent upon his personality. While not rejecting
the claim that personality influences teacher behavior, another view nevertheless holds that research

teacher education has been so preoccupied with the
role of personality, and the affective aspects of
behavior it entails, that the cognitive dimension of
in

teaching behavior has been slighted (Smith, 1971,
P.

7).

though there
Getzels and Jackson (1963) indicated that even

ambiguous concept

is

an

of the teacher
of teacher effectiveness, "the personality

significant variable in the classroom.

Indeed,

some would agree

it

is the

is

a

most
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significant variable. "

The importance

and what he does, but rather on what he

Dugan

is

not based on what the teacher knows

is

(Getzels and Jackson, 1963,

(1961) explored the questions,

"What kind

good teacher?, Do effective teachers have certain

common, or
from

the

is

of

p.

506).

person makes a

traits, talents, or training in

there a certain pattern of behavior that separates good teachers

average or from the ineffective teachers?" She indicated that the

teacher should be a sensitive person who recognizes and shows an understanding
of the needs of the child, the adult, and the

"Most

stated:

likely the

answer

community.

More

specifically, she

to the effective teacher will be in the discovery

of certain patterns of personality factors coupled with certain professional

factors that best suit a teacher for a specific teaching job" (Dugan, 1961,

Educators have made great efforts

to study the

teacher’s personality characteristics on the pupil.

even though some progress has been made

in this

needed to find more useful objective measures
P.

337).

p.

varying effects of the

Passmore

indicated that

area, "further research

of personality

is

(Passmore, 1970,

22).

Studies that pertain to teacher personality are abundant

Getzels and Jackson (1963,

p.

in the literature.

574) indicated that the importance of teacher

personality characteristics and teacher effectiveness should continue to be
studied.

From

their list of

more

than 800 studies done between 1950 and 1963

on teacher personality and characteristics, they concluded that "very

known

for certain about the nature and

measurement

of

little

is

teacher personality, or
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about the relationship between teacher personality and teacher effectiveness
(Getzels and Jackson, 1963, p. 574).

One

of the

most extensive research programs

the objective study of teachers

was

the project of

that has

been directed to

The American Council on

Education and The Grant Foundation, The Teacher Characteristics Study under

Ryans

(1960).

He attempted

to identify certain types of teacher traits

significantly related to teacher success in a wide variety of situations.

which are

He

found the personality patterns of elementary teachers to be highly correlated
with the pupil behavior

in

the classes of those teachers.

Ryans indicated

that

outstanding teachers possess the following:

Superior intellectual abilities, above average
school achievement, good emotional adjustment,
attitudes favorable to pupils, enjoyment of
pupil relationships, generosity in the appraisal
of the behavior and motives of other persons,
strong interests in reading and literary matters,

music and painting, participation in
social and community affairs, early experiences
interest

in

caring for children and teaching (such as
reading to children and taking a class for the
teacher), history of teaching in family, family
support of teaching as a vocation, strong social
service interests (Ryans, 1960, p. 366).
in

Ryans also studied

the personality characteristics of teachers and their

teaching
relationship to such factors as age, teaching experience, religion, sex,
level,

and marital status.

related to the

The indications are conclusive

way teachers behave

Symonds

in

that these factors are

their classes.

(1955) indicated that

methods are important, but a teacher's

success or failure depends upon the personality factor.

Specifically,

a teacher s

25

approach

and

to teaching

his attitude

a function of his attitude toward

According
himself

is

to

Medley

toward his relationship

life in

to his pupils are

general” (Symonds, 1955,

p.

(1961), what the teacher brings to the

127).

classroom

the important factor rather than the kind of pupils and type of schools.

He agreed with Symonds

that a large part of a teacher's success depends on his

personality.

Free hill (1963) found a significant relationship between teaching success

and a democratic

attitude.

Witty (1947) also found a cooperative and democratic attitude as

on the

list of 12,

Helped

Me

mastery

000 letters that he analyzed on the theme "The Teacher

first

Who

Most. " Witty indicated that both the personality of the teacher and

of subject

Barr

matter seem

(1948) in his

ment and prediction

to be vital in the teaching process.
of investigations dealing with the

summary

of teaching efficiency,

measure-

reported more than 200 references

and
to positive relations, personality characteristics,

some

criterion of

teaching success.
effective teacher as one
Cook, Leeds, and Callis (1951) described the

who sees good

in

others as a result.
himself and others and accepts himself and

healthy attitudes, and a responsible
This teacher develops self acceptance,
civic behavior in children.

Lamke

that a good
(1954) agreed in his conclusion

relationships.
teacher enjoys good person-to-person

The evidence provided thus

far

seems

to suggest that the relationships

be
personality characteristics should
between teaching effectiveness and

in-
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vestigated further.

Teachers’ personality

role in the teaching-learning process.

traits

seem

to play a significant

Evidence indicates the importance of

personality in teaching success.

Personality Measurement

Today's concern with personality development

of pupils has intensified

interest in the pursuit of this goal as related to various aspects of the teacher's

Hoyt and Cook (1960) and Cook, Hoyt, andEikaas (1956) suggested

personality.

that the desired development of pupils depends, to

some

extent, on certain

personality traits and attitudes of teachers.

Because
and

of the nature of the reciprocal relationship

pupil, there is a

complex interaction between cause and

development (Cook, Hoyt, andEikaas, 1956,
the

MTAI

is

a basic tool that

is

167).

utilized to study and

relationships between pupils and teachers.

permit a systematic approach

p.

between the teacher
effect in personality

According

measure these complex

"Reliable measuring instruments

to the identification of pertinent personality

characteristics (Cook, Hoyt, andEikaas, 1956,

Data collected by employing the

MTAI

p.

167).

has tended to support the view

are the
that teachers with positive attitudes toward their pupils

teachers.

to the authors

Sandgren and Schmidt found there were differences

toward teaching among students

in different

teaching fields.

more

effective

in attitudes

"The highest

majors and the lowest made by
scores were made by early childhood education
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students in training for teaching
p.

Fuller (1951),

672) 0

in

special fields" (Sandgren and Schmidt, 1956,

who worked with seventy-four

student teachers in the

nursery school-kindergarten-primary teacher training curriculum
University of Minnesota, suggested that the

from

MTAI may

at the

be used to select students

the general population for training in early childhood education.

Downie

and Bell concluded:
Students who scored high on the MTAI tended to
have a background of experiences with young
people, an expressed interest in teaching, and

were rated as good prospects by

their

instructors (Downie and Bell, 1953, p. 704).

Dugger (1970,
that

p.

37) stated that, "based on

MTAI

scores

warm, supportive teachers are rated higher by supervisors,

and observers." Popham and Trimble

it

was found

principals,

(1960) found evidence that the

MTAI

gives

indications of a teacher's general competence.

Fitts (1972)

the teacher

He found

is

who developed

related

the

TSCS, indicated

that the behavior of

associated with, and an expression of his self concept.

to,

that one needs to

know

the kind of self concepts that teachers report,

before one can determine the influence of the teacher's self concept on his
behavior.

He

stated,

a clear relationship between self
concept and student teaching performance
when supervisor ratings are the performance
criteria. Self concept is significantly related

There

is

to personal adjustment and effectiveness and

the

way they are perceived by others

1972, unpublished manuscript).

(Fitts,

28

These findings suggest

that teacher effectiveness

dependent upon certain qualities of teacher personality.

ness

is

findings

the

in

may

main considered an important goal

in

in

the

classroom

is

Since teacher effective-

teacher education, these

be applicable to teacher training institutions.

Evaluating Teacher Effectiveness

According

to

Combs

(1969), there

is

teacher effectiveness, and fully valid methods

Numerous

are yet to be devised.

effectiveness; however, there
effective

way

to determine

Many
and Simon

of

measuring teacher competencies

studies have attempted to

at present little

measure teacher's

agreement as

to the

most

it.

techniques have been used to measure teaching success.

(1969), in the Encyclopedia of Education

by Howsam (1960) indicating
in

is

limited knowledge concerning

Research reported a study

that four kinds of rating scales are

commonly used

research.
1.

self-ratings, which have proved of little use
because there is a consistent bias toward

overrating,
2.

3.

peer ratings by colleagues which seem to be
based on marginal evidence,
student ratings, which seem to be more
consistently and favorably treated in the
literature than other ratings,

4.

supervisor or administrator ratings, which
do not correlate either with ratings of other
supervisors or with other external measures.
Supervisors' ratings seem to be highly biased
and subjective (Flanders and Simon, 1969,
p.

1424).

Flanders
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In

It is

Gage

s (1963)

likely that no

approach

teaching has been used
of rating

p.

Handbook

more

Research on Teaching

of

measurement

to the

in

Remmer

of variables in

often than the rating method.

methods has not diminished

,

.

.

indicated

research on

Since 1950 the use

importance or frequency" (Gage, 1963,

329).
In order to distinguish

Combs

between the effective and ineffective teacher,

17) indicated that he

(1969, p.

judgments from persons
only those with a

and his researchers would get the best

in positions to

minimum

of

know.

"In each instance

we

will accept

two independent judgments, made by qualified

persons, which corroborate each other.

"

I

followed a similar procedure

in that

the student teacher supervisors rated their student teachers as effective or noneffective.

Berenson

(1971) found that college and

classroom supervisors

of student

teachers generally agree as to the least and most competent student teachers.

Those

listed as

most competent were found

to

score significantly higher with

respect to interpersonal skills, thus suggesting an almost similar criterion on the
part of college and classroom supervisors.

Dugger (1970)

utilized supervising teachers' predictions of their

student teacher's probable success
studies which

seem

to indicate "a

in

teaching.

He referred

to

numerous other

high degree of agreement between pupils,

teachers, supervisors, and administrators concerning judgments regarding

teacher empathy" (Dugger, 1971,

p.

52).

30

Dickman

(1967, p„ 50), concluded in his study that there

agreement between nursing instructors as

to the effectiveness of their student

Hawkins and Stoops (1966) found

teachers.

was high

that school -associated groups

generally agree with the evaluating professionals as to the outstanding teachers.

A
who

different viewpoint

indicated that the

students

is

way

in

is

presented by Gowan, Conner and Kennedy (1961),

which teacher candidates are seen by their fellow

the best predictor of

how they

will be seen by their field supervisors

later.

Dugger (1971) referred

to a study by

Hough and Amidon

twenty pre-service teachers were taught the Flanders System

(1964) in

which

of Interaction

Analysis while a control group took the traditional student teaching seminar.

They found

that student teachers in the experimental course

significantly higher ratings by their supervisors.

were given

The study indicated

th.

supervising teacher’s ability to distinguish between groups of pre-service

teachers who have or have not demonstrated specific proficiencies.
Fielstra (1963) studied the predictive value of supervisor ratings

student teaching.

He found

that the ratings

which were given

in

to the student

success.
teachers by their supervisors were predictive of first-year teaching
significantly better than
Students rated as excellent in student teaching were

student teachers rated as good.

Passmore

Shafer in which she
(1970, p. 33) referred to a study by

self acceptance and
investigated the relationship between student teacher's
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supervisor's ratings of student teaching effectiveness.

Adjustment and Values

,

Shafer

Using the Index of

found a positive relationship between student

teachers' self-acceptance scores and their ratings received from supervising

teachers as a whole.

acceptance

is

It

was concluded

that the student teacher's attitude of

one factor in student teacher effectiveness.

One

of the

recom-

mendations included "that educational institutions provide proper guidance
facilities

may

so that students who reveal low acceptance-of-self

have the

opportunity to improve this aspect of their professional development" (Passmore,
1970, p. 33).

Kriner (1937) found substantial positive correlation between faculty

Ryans (1960,

estimates and ratings of teaching success.

p.

teachers who were judged by their principals to be superior

385) wrote that
in their

teaching

performance were "significantly and distinctly more favorable toward pupils,

and also toward administrators, than
by their principals

who were judged

"
to be unsatisfactory or poor.

Though Biddle and Ellena
ratings, they stated, "It

unbiased person

the attitudes of teachers

is

(1964, pp. 25-27)

quite possible.

may sometimes

be valid. "

.

.

were not favorable

that ratings

LeFevre

to

by a trained and

(1967) indicated that

studies use ratings to identify the effective and the ineffective teacher.

most

She

between
indicated a study of Hawkins and Stoops (1960) who found high agreement
teacher ratings that were made by
within one school (LeFevre,

p.

five different

434).

groups

of

personnel and parents
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LeFevre (1967,

p„ 434)

confined to research, however,

noted that "Ratings of teachers
it

is

not a

is

problem

of daily practical importance to thousands

of school administrators and to hundreds of supervisors of practice
teachers. "

Retan (1943) investigated the relationship between emotional maladjustment

campus

student teachers and failure or success

in

in

student teaching at the

training school at the State Teachers College at Mansfield, Pennsylvania.

Several years later he went to the nearby schools where the former student
teachers were teachers and requested the county superintendent

to rate the

teachers as poor, fair, good, and excellent.

admitted that such an evaluation on the
part of the county superintendent is purely
subjective and is open to criticism from a
scientific point of view. On the other hand
the evaluation of teaching is after all almost
all subjective. It is a common sense method
It is

(Retan, 1943, p. 135).

A

Of the 152 subjects, 63 per cent were considered successful.

correlation between student teaching supervisors and county superintendents

was made and

it

was found

that the student teacher supervisors

agreed

in their

ratings with the superintendents on approximately two-thirds of the cases.

From

the literature on evaluation of effective teaching,

that any technique used lacks conclusive evidence of

rating

the

is

Despite

its

most widely used approach

known shortcomings,

teacher effectiveness.

it

for

seems

its

validity.

it is

shown

Professional

measuring teacher effectiveness.

to

me

as the best method to determine
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The

Self Concept:

Teacher Beliefs About Himself and His Students

The usual frame
is

from

of reference

view.

One

the outside of the person.

standing of the personality

used

in

of the

psychology to observe behavior

newer approaches

to the

under-

observe the human from an internal point

is to

of

Perceptual psychology or self-psychology forms the theoretical basis of

this study.

"According to the self concept theory

behavior’s perceptual field that
individual.

is

of personality

it

is

the

the basis for genuine understanding of the

This process views the personality from an internal frame of

reference" (Passmore, 1970,

According

Combs

to

of two kinds of perceptions:

p.

(1969) behavior

is

understood as a consequence

the perceptions one has about the

"Among

he has about himself.

13).

the

most important

world and those

of these, of course, are the

perceptions a person has about himself, the self concept" (Combs, 1969,

According

to

Combs,

the self concept

is

p.

13).

described by psychologists as the

beliefs and attitudes we^hold about ourselves.

Snygg and Combs (1949) research indicated

that the

his self concept is an adequately functioning personality.

person who accepts

Others who have

accepted and demonstrated the usefulness of phenomenological psychology
include

Maslow

(1954),

Rogers

(1961),

Hamachek

(1968),

and Jersild (1955).

Purkey stated:
basic assumption of the theory of the self
concept is that we behave according to our

A
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beliefs.

If this assumption is true, then it
follows that the teacher’s beliefs about himself and his students are crucial factors in

determining his effectiveness
(Purkey, 1970, p. 45).
In a

i.e.

in

,

workshop, Getzels (1957,

how a person perceives

is

based

p.

in the

classroom

246) related attitudes to perceptions,

to a large extent

on his attitude.

"Involved

every act of seeing, hearing, and feeling are our beliefs, our expectations,

and our past experiences.
believe; just believing

Seeing

is

not always enough to change what

we

be enough to affect what we see. ”

may sometimes

Jersild (1955) referred to teachers and their relationship with their
students by indicating that self acceptance and acceptance of others leads to

compassion for others.
fully accept others.

If

a person does not fully accept himself, he can not

He concluded

that the teacher:

Cannot make much headway in understanding
others or helping others to understand themselves unless he is endeavoring to understand
himself. If he is not engaged in this endeavor
he will continue to see those whom he teaches
through the bias and distortions of his own unrecognized needs, fears, desires, anxieties,
hostile impulses,
p.

Accordingly,
is to

and so on

(Jersild, 1955,

129).

Combs

(1962)

emphasized

that the

key

to a positive self

provide experiences that teach people they are positive people.

a rich and extensive perceptual field

person has been exposed.

is

In addition,

a result of the opportunities to which a
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To be more

specific,

Combs

(1965, pp. 70-71) cited several studies

which reached similar conclusions about

the

way good teachers perceive

themselves.
1.

Good teachers see themselves as

identified with people

rather than withdrawn, removed, apart from, or alienated

from others.
2.

Good teachers

feel basically adequate rather than inadequate.

They do not see themselves as generally unable

to cope with

problems.
3.

Good teachers

feel trustworthy rather than untrustworthy.

They see themselves as

reliable, dependable individuals with

the potential for coping with events as they happen.

4.

Good teachers eee themselves as wanted rather than unwanted.
They see themselves as

likable

and attractive

(in

personal,

not physical sense) as opposed to feeling ignored and rejected.

5.

Good teachers see themselves as worthy rather than unworthy.

They see themselves as people

of

consequences, dignity, and

integrity as opposed to feeling they matter

little,

can be over-

looked and discounted.

Hamachek

(1968, pp. 195-196) concurred with

Combs.

broadest sense of the word, good teachers
see themselves as good people. Their selfperceptions are, for the most part, positive, tinged
of
withan air of optimism and colored with tones
In the
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healthy self-acceptance. I dare say that selfperception of good teachers are not unlike the
self-perceptions of any basically healthy person,

whether he be a good bricklayer, a good manager,
a good doctor, a good lawyer, a good experimental
psychologist or you name

it.

Clinical evidence has

told us time and again that any person

happier,

more

more

productive, and

is

apt to be

effective

when

he is able to see himself as fundamentally and
basically 'enough'.

From

this

statement one sees how Hamachek (1968) disagreed with

Biddle and Ellena's (1964,
effectiveness
is. "

is

Instead,

p.

statement that "the problem

2)

of

teacher

so complex that no one today knows what the competent teacher

Hamachek

who

has indicated quite directly

the

competent teacher

is.

Again we can refer

to

Combs

who undertook research

(1965, p. 55)

at

the University of Florida to investigate the perceptual differences of teachers

and other workers with regard
1.

The good teacher

to their perceptions about people.

is

more

likely to have an internal rather

he seeks to

than an external frame of reference.

That

understand how things seem

and then uses this as a

to others

is,

guide for his own behavior.
2.

The good teacher

is

more concerned with people and

their

reactions than with things and events.

3.

The good teacher

is

more concerned with

the subjective-

perceptual experience than with objective events.
again,

more concerned with how

just the so-called or alleged

things

"facts.

"

seem

He

is,

to people than
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4.

The good teacher seeks
behavior

in

terms

to understand the causes of people's

of their

current thinking, feeling, beliefs,

and understandings rather than

them now or
5.

terms

of forces

exerted on

in the past.

The good teacher generally trusts other people and perceives

them as having
6.

in

the capacity to solve their

own problems.

The good teacher sees others as being friendly and enhancing
rather than hostile or threatening.

7.

The good teacher tends

to see other people as being of

rather than unworthy.

That

is,

worth

he sees all people as possessing

a certain dignity and integrity.
8.

The good teacher sees people and

their behavior as essentially

developing from within rather than as a product of external
events to be molded or directed.

In other

words, he sees people

inert.
as creative and dynamic rather than passive or

Hamachek

(1968, p.

197)

agreed with Combs

perceive others is highly dependent on
how we perceive ourselves. If a potential
teacher (or anyone else for that matter) likes
in
himself, trusts himself, and has confidence

How we

same
himself, he will likely see others in this
what
us
tell
light. Research is beginning to

sense has always told us, namely,
more
people grow, flourish, and develop much
someone who
easily when in relationship with

common

in their
projects an inherent trust and belief
potential
capacity to become what they have the

to

become.
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Smith (1971,

p„

8)

indicated that there

a teacher has of himself influence his behavior
indicated that the pupil's achievement

toward
sense

a factor

Thus

in

far

in the

doubt that the attitudes

classroom.

He also

influenced by the teacher's attitude

"There can be no doubt

his pupils.

is

is

is little

that personality in the attitudinal

teaching behavior. "

we can conclude

that there are a

group of educators who

feel

strongly that a person's self concept, his attitude about himself and his pupils,
is

one variable that should be taken into consideration

program.

in

a teacher education

Specific studies with teachers and student teachers will be reviewed

in the next section.

Studies of Teachers' and Student Teachers' Self Concept:
Attitudes of Self and Toward Pupils

In the first part of this section several studies will be reviewed in
detail, followed

The

by other studies corroborating the larger studies.

first study is that of

Wynoka Sue Jay Passmore,

entitled

"An

Investigation of the Relationship of Self-Concept and Selected Personal

Characteristics of Student Teachers to Success

in

Student Teaching" (1970).

This

that might
investigation concerned the problem of determining the relationship

success in
exist between self concept, personality characteristics, and

elementary student teaching.

The subjects included 108 students attending

Texas Wesleyan College and North Texas
Bills' Index of

State University.

The TSCS and

Adjustment and Values Tests were administered

the

to the subjects
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from which

their self concepts

were inferred.

They were also administered

The Omnibus Personality Inventory.
University supervisors and the cooperating teachers rated their student

teachers according to the Professional Judgment
Scale.

and

Based on

the

of Student

Teacher Competence

average of the ratings assigned by the college supervisor

the cooperating teacher

was the

definition of teacher effectiveness.

The

teaching effectiveness ratings of the supervisors and cooperating teachers were

found to be significantly related at the

0. 05 level of

scales of the TSCS; two of the scales of the Bills

and three

of the scales of the

1

confidence to three of the

Index of Adjustment and Values,

Omnibus Personality Inventory

suggest the importance of the student teachers’ self concept
student teaching.

Passmore’s recommendations include

.

These findings

to his

success

in

the suggestion that

teacher education programs should administer self concept and personality
inventories at an early time in order to counsel students entering the teaching

profession

if

necessary.

Hatfield (1961),

who also

investigated the self concept of thirty-eight

student teachers of Northern State Teachers College, used the Q-technique of

Stephenson modified by Rogers to measure the self concept.

The study was

designed to measure the self concept the person has of himself and

whether there

performance

is

in

to

determine

a relationship between one's self concept and one's successful

student teaching.
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Both Hatfield (1961) and Passmore (1970) based their theoretical
orientation on

Combs’ perceptual theory

determined by the perceptions he has

of

in

which a person's behavior

is

himself as an individual and of the

world around him.

Each student teacher was rated

as successful or unsuccessful by

cooperating teachers and college supervisors.

The ratings served as

the

criterion of student teaching success in the study.

The results

of the

means

between the two groups

of the correlations

of superior student teachers

and inferior student teachers were found

significantly different at the

0.

01 level.

The

findings

were

in

to

be

accordance with

the expectation that a significant and positive relationship exists between a

student's self valuation and his success in student teaching.

Dugger

(1970) explored the perceptual characteristics of twenty-nine

student teachers at Northern Illinois University.

between their perceptions

of self, others,

of probable success in teaching.

study, since

analysis.

it

It

He examined

the relationship

and supervising teachers’ predictions

was with keen interest

was a similar investigation using

All three studies mentioned so far

that

I

viewed Dugger's

different tests and statistical

in this

section are based on Comb's

perceptual theory.

Dugger used

the

Berger self-report scale and had university super-

visors rank student teachers into upper and lower groups

probable success

in

student teaching.

The findings

in

terms

of his study

of theii

were extremely
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inconsistent and, therefore, tend only to lend support to the previous research
of

Combs which contends

of themselves

more

that effective teachers have

and others than do ineffective teachers.

positive perceptions

In his

summary Dugger

(1971, p„ 108) stated:

From

the investigation

there

is

it

was determined

that

a slight, though inconsistent, tendency

for student teachers

who report a

high degree of

acceptance of others and, especially, a high
degree of self acceptance to be rated highly by
their supervising teachers. Conversely, it was
determined that there is a slight, though
inconsistent, tendency for student teachers who
report a low degree of self acceptance and of
acceptance of others to receive low ratings by
their supervising teachers.
Since 1959,

Combs and

his colleagues at the University of Florida have

been investigating effective and ineffective persons, including elementary
teachers, counselors, Episcopal priests, and student nurses from the basis
of perceptual theory.

"The thesis

behavior can be understood.

.

.

of

perceptual psychology.

when examined from

outsider, but of the behaver himself (Combs, 1969,

.

.

is

that

the standpoint, not of the

p.

69).

Those who have recently completed studies under Combs' direction
include Gooding (1964), Benton (1964),

(1970),

Courson

Dickman

(1967),

Usher

(1963), Dellow (1971), Kallstrom (1970),

(1966),

Brown

and Vonk (1970).

In

workers,
order to distinguish clearly between the effective and ineffective
hypothesis supported by
these researchers looked at the causes of behavior "a
the observation of other

workers

that persons are often helped by highly
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diverse behaviors

if

the intent of the helper (i.e.

positive" (Combs, 1969, p. 71).

In the

main

,

the teacher, etc.) is

the studies, especially those

with the elementary teachers, counselors, and priests, tended to support the

importance of the perceptual variable

in distinguishing

between the effective

and the ineffective workers.
Gooding's study (1964, pp. 26-29) was designed
perceptual organization of effective teachers.

were investigated,
(2)

including:

perceptions of self,

frame

(3)

(1)

to

determine the

Twenty perceptual hypotheses

perceptions of people and their behavior,

perception of the teaching task, and

(4)

their general

of reference.

Thirty-three teachers, nineteen effective and thirteen ineffective,

were

identified

by principals and curriculum coordinators.

In

order for the

teachers to be selected as subjects for the study, they had to be classified as

among

the

very best or poorest

To

in the

school.

collect the perceptual data, four carefully selected observers

perceptual inferences from observations of the teachers' behavior

room and from

in the

made

class-

interviews with the teachers.

The ratings

of the teachers' perceptual organizations

were inferred from

three observations and one interview session with each teacher subject to

discriminant function analysis.

were

While the data from the inferences on observation

significant at the 0. 01 level, the data

not yield significant results.

from inferences on

the interviews did
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Gooding (1964) found the following concerning the teachers' perception
of self.

The effective teachers tended to see themselves
as more identified with others, as having the
capacity to meet the problems of life successfully,
as being someone who is dependable, as having
dignity and integrity, and as being likeable and
attractive (Combs, 1969,

Concerning the teachers' perceptions

The

p.

34).

of others:

effective group of teachers tended to see

others

more

as having the capacity of dealing

successfully with their problems, as being
friendly, and well intentioned, and as having
dignity and integrity. They also tended to see
other people as creative and dynamic, as
dependable and trustworthy, and as sources of
fulfillment and enhancement rather than as
threatening or sources of frustration and dis-

couragement (Combs, 1969,

p.

35).

Using the TSCS, Couch (1970) examined student teachers'
at the University of
self concepts

Arkansas and found

that the prospective high school teachers'

were more positive after student teaching than before.

Garvey

(1970) used the

TSCS

to test

a group of forty student teachers.

The student teachers who were rated high by their supervisors
teaching reported higher self concepts, especially

I

self concepts

am) and evidenced

in

in student

relation to identity (what

Garvey (1970,

less confusion in self perception.

stated,

These findings may merely confirm what teacher
educators and supervisors have long suspected
that success in student teaching

is

affected, but

view
not necessarily determined, by a positive

p.

361)

44

of one-self, lack of confusion in self-perception

and good adjustment.

Dumas

(1969) found that one of the factors which accounts for improved

self concept of student teachers

the presence of cooperating teachers during

is

a majority of the student teaching experience.
In regard to mental hygiene,

Moustakas (1956,

p.

110) indicated that

the teacher conveys an "attitude of acceptance and respect for each child exactly

as he

is,

and attempts

to

respond to children with real understanding. " Raimy

(1948) concurred and stressed that the self concept theory postulates that a

person’s notion of himself
his behavior"

predominance

is

"an involved, complex, and significant factor

The successful cases

To become

of self approval.

the student, according to

in his

Moustakas

in

counseling interviews showed a vast
a "significant other, "

(1966) is

in the life of

based on what the teacher believes

and on what she does.
Kelsey's (1972) study with student teachers found the openminded student

teacher had a positive attitude

The

role of the teacher

the learning process.

general about himself, his work, and his

in

is

According

important to understanding the learner and

to

Henson

(1970), a student

as a good student works hard to protect that image.

school and other students who enjoy schoolwork and
school.

life.

He
is

is

who views himself

inclined to enjoy

encouraged

Therefore, the foremost responsibility of every teacher

to

is

succeed

to help

student improve his image of himself and his school" (Henson, 1970,

p.

in

each

253).
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In

1958 Staines conducted a careful study of four classrooms (two

infant classes

and two junior classes

in

Great Britain) involving observation,

recording, and analysis of the data collected.
the concept of self "shows

it

to be a

Staines’ theoretical analysis of

learned structure growing mainly from

comments made by other people and from inferences drawn by children
their experiences in

p.

He

97).

home, school, and other social groups"

out of

(Staines, 1958,

teachers were probably most likely to influence the self

felt that

pictures of pupils.

His hypothesis included that one could distinguish reliably

between teachers

normal classrooms,

negative

in

comments they made on

confidence.

in

respect to the kind of positive or

the child's performance, status, and self

The investigation found marked differences among teachers and

the frequency of their use of words and situational

management which

affected

the self concepts of their students.

Teachers' frequent comments about the child's self included, "'You're
better at

sums than you are

she's only small,

'

at spelling,

'Let

Rosemary come

to the front -

'We expect more from you because you're older,

the best complexion for Cinderella.

queen

'

- you're not tall enough,

'

We'll have her,

'

'

"You won't do

and so on" (Staines, 1958, pp. 100,

'Marie has
for the

101).

Staines also found that teachers can affect changes in the child's self

concept while

in

the

normal process

of teaching without affecting the

academic

needs of the student.

Symonds

(1955)

and McCandless (1961) agree

are more personally secure and less defensive

in a

that the superior teachers

group.

Leavitt (1959, p. 209)
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is

specific, indicating that

"most teachers know

important mental health role

intuitively that they have an

to play in setting the

classroom climate.

"

His

study showed that the effective teacher likes children, wants to help them, and
feels that they can be helped.

Farnsworth (1955,

p.

209) provided an outline of

psychiatric principles which defines the attitude of a good teacher:

"The teacher

should know himself well, accept his own shortcomings and determine to over-

come them when

possible, and be able to recognize in himself

begin to displace reason.

problems

at the

expense

In this

way

he should not have to

when emotions

work

out his

own

of his students. "

Teacher Beliefs about Students

Davidson and Lang (1960) found the more positive the children's perception of their teacher's feelings, the better
the

more desireable

is

their academic achievement and

their classroom behavior as rated by their teachers.

In

addition, children in the upper and middle social groups perceive their teacher's

feelings toward

them more favorably than do children

Brookover (1945,

p.

in the

205) stated that "the teachers

lower class group.

who have

the closer

personal relations with their students are considered better teachers by their
students. "

Shannon (1941) agreed with

this conclusion, noting that teacher-pupil

relations are one element that contribute

and Green

most

(1971) indicated that the learning

are related to the attitudes and expectations

to

success

problems
of.

of

in teaching.

Hogan

disadvantaged children

the inner city teacher.

He set

47

up a program for teachers

to help

them realize

influences the students' self concept.

he had hoped

it

that a teacher's behavior

His study, however, did not conclude what

would, the support of Staine's (1958) works.

Sheerer (1949) and Stock (1949) established
therapy there

is

an increase

adding that students

synonomous

in

acceptance of

in the

that during client-centered

self.

Bills (1958) agreed,

classes following student-centered methods, which are

to client-centered therapy, probably gain in personal

adjustment

as a result of this teaching method.

Rosenthal and Jacobsen (1968) indicated
do what

is

expected

of

They concluded

them.

who expected

as

more accepting persons.

more accepting

Omwake

Children

in his

study gained

their students to gain.

Trent (1957) and Omwake (1954) agreed
selves generally tend to be

their research that children

that the teacher's facial expression,

touch, and posture influence the child's learning.
intellectually with those teachers

in

that those

of others

who accept them-

and also perceive others

added, "those who reject themselves hold

a correspondingly low opinion of others, and perceive others as being selfrejectant" (Omwake, 1954, p. 446).

who

Oelke (1956) concluded that student teachers

rate as best have a greater acceptance of children's behavior after their

become
student teaching experience, whereas those who rate as poorest tend to
less acceptant of children's behavior after student teaching.

referred to a study by Clarke

in

Purkey

(1970)

1960 who reported finding a positive relation-

his perception of the
ship between a student's academic performance and

academic expectations

of

him by

significant others.
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Fey

(1955)

and Topp (1961) agreed that the teacher

can affect attitudes toward himself and
acceptance of the child,

A

child

is

his pupils,

to be

in

the

classroom

Patterson referred to the

understood and accepted

- to

be able

to share his thoughts without fear, suspicion, or defensiveness, "He needs to
feel understood, to feel that

with

someone accepts him as

all his faults, to feel that

he is, for what he is,

someone knows how he

feels"

(Patterson, 1964,

p, 422).

From
element

many

of

the research

seems evident

teacher education programs.

It

is

that the self concept

is

an important

important to note, however, that

factors contribute to the success or the failure of a person's endeavor.

Dumas

(1969, p. 275) states, "even while acknowledging the importance of other

considerations, we must
self

it

makes him

still

recognize that damage to one's image of one's

less able to do well, while improvement of the self-image

one substantially more likely to do well.

breeds success.

makes

Success or the perception of success

Failure or the perception of failure, likewise breeds failure.

Hogan and Green

(1971, p. 426) indicated that

postulate "that self concept
that all teacher education

is

an intervening variable,

if

.

.

programs include cognitive and

that will enhance student self concepts. "

Torrance

one accepts the

.

then

results of his study, "it would

seem

that

it

is

essential

affective activities

(1960) suggested that

school administrators ask teachers to develop certain attitudes
they should first seek to develop those attitudes

in the

"

teachers.

if

in their students,

From

even though teachers say the

the

'right

favorable attitudes,
words' and pupils say they perceive their teachers as having
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the teacher’s 'real attitude'

is

likely to 'show through' and to affect
behavior

and emotional reactions" (Torrance, 1960,

A
authors.

one

I

101)

review of the research indicates a high rate

of confusion

among

agree with Fattu (1962), who pointed out that teacher performance

most complex human phenomena

of the

p.

The dilemma surrounding

is

to be studied.

the use of the self report, the importance of

the self in achievement, and in teacher evaluation

is

certainly present in teacher

education today.

Yet, student teachers are being prepared daily for their future

professional role

in

the field of education.

Some understanding
to

me

to be a

of the nature of effective student teaching

necessary prerequisite for the effective preparation

seems

of student

This review of research thus focused on the personality traits

teachers.

students which

some authors

of

believe influence their effectiveness as teachers.

Summary

Numerous
reported

investigations relating to teacher effectiveness have been

in the literature.

The disagreement and ambiguity

concerning the problem of the characteristics
presented.

Also,

of various authors

of the effective teacher

were

studies which have attempted to distinguish the effective

teacher from the ineffective teacher based on supervisor's ratings were
reported.

This review of literature investigated studies which were concerned
with personality factors of student teachers.

The concept

of self

and attitude

50

toward others was focused upon
research.

in

an attempt to have an overview of the available

Various researchers of these studies have called for further

investigation because of the complexity of the self concept.

The

self concept of teachers

perceptual theory

is

reported.

and student teachers according

determining his effectiveness

Combs’

This review suggests how the teacher’s belief

about himself, his self concept, and his students seem to
in

to

in the

classroom.

be crucial factors

CHAPTER

III

METHODS AND PROCEDURES
Introduction

The

how student teachers perceive themselves and

identification of

their students presented three problems

.

First, a

measurement

of the student’s

self concept; second, an instrument to determine the student teacher's attitude

toward pupils; and

important choice of criterion for the effective

finally, the

and non-effective student teacher had
This chapter

is

to be

considered.

arranged under various headings which discuss

data instruments and procedures used in this study.

(1)

(4)

selection of subjects,

(2)

The headings

suitability of population,

description of instruments,

(5)

(3)

treatment of data, and

the

include:

collection of data,

(6)

the

summary.

Selection of Subjects

The population
in the

of this study consisted of twenty-two student teachers

Early Childhood Education Program

Amherst campus. These

of the University of

students attended a one-year early childhood program.

The following information was collected from
office.

Massachusetts,

the files of the teacher education
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There were twenty-one female student teachers and one male student
teacher.

and

five

Of the twenty-two students, seventeen were 21 or 22 years of age,

were over 22 years

of age.

There were eighteen single student

teachers and four married student teachers.

Finally, twelve of the student

teachers were juniors, seven were seniors, and three had already obtained an

undergraduate degree.

Suitability of Population

The University
unique program

of

Massachusetts offers the Early Childhood major a

in his junior

or senior year.

It is

a one-year project under

the direction of two professor and two graduate supervising instructors.

The program block

is

arranged

into

two semesters.

In the first

semester, the students spend four weeks attending classes at the University;
four weeks in the field student teaching; four weeks again attending classes;

and
is

finally,

another four weeks

in the field

student teaching.

The second semester

divided into eight weeks of attending classes at the University and the

remaining eight weeks

in the field

student teaching.

The students were supervised
instruction

from them

in the field

at the University.

by the

staff

and received their

The supervisors, therefore, had

them
opportunity of knowing their students, since in addition to instructing
class, they

met with them

the

in

individually after each observation on a weekly basis.
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Each student was seen a minimum

members reported

that they

times by each supervisor.

of four

were thus able

to

The

form a substantial overall im-

pression of the students within their blocks.

Both graduate supervising

instructors agreed to rank all the students

terms

in

staff

of effectiveness

and non-

effectiveness in the classroom.

Collection of Data

At the end

of the

spring semester, 1972, student teachers of the Early

Childhood block were administered the TSCS (Clinical and Research Form) and

MTAI.

the

The

tests

were given

in

two sessions on the same day to accomodate

The students could choose

the student teachers’ schedules.

one of two sessions, specifically, in the afternoon at 3
at 7

p.m.

The students received a notice

p.

to this effect,

to take the test at

m. or

which

in the

is

evening

listed in

Appendix A.

The
to

tests

were given under

my

supervision.

Total testing time amounted

approximately one hour.

The student teachers involved

were informed

in the testing did

that the results of their personality

strictly confidential and

recommendations.

would

in

so voluntarily.

They

measurements would be kept

no way affect their student teaching grades or

All the students participated, even though they were not

informed of the nature

of the

research or the reasons

it

was being conducted.
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The procedure for selection

who

stated, "we will

.

.

.

of final subjects

was adopted from Combs

attempt to differentiate effective from ineffective

practitioners on the basis of the best judgements possible obtained from persons
in positions to

of

know.

In

each instance we

will accept only those with a

minimum

two independent judgements, made by qualified persons, which corroborate

each other" (Combs, 1969,

p„

17).

Prior to ranking the student teachers, the supervisors were given a
definition of the effective teacher according to

Appendix B).

were

to follow in ranking

34 as being effective or non-effective.

student teacher and

two

lists

agreed

(1965,

p.

9)

(see

The two supervisors were given instructions (Appendix B) out-

lining the procedure they

1 to

Combs

number 34 was

the

each student teacher from

Number

1

was

the

most

effective

most non-effective student teacher.

were compared and investigated

to see to

The

what extent the two supervisors

in their lists.

I

names and

found the supervisors to be
the

bottom eleven names.

in

complete agreement with the top eleven

The decision was made

twenty-two student teachers as the subjects for the study.

unaware

of the ranking

by their supervisors.

to include these

The subjects were
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Description of Instruments

Tennessee Self Concept Scale

A
concept.

wide variety of instruments have been utilized to measure the self

The

first

instrument selected for this study was the Tennessee Self

Concept Scale (TSCS), constructed by William H.
It is

Fitts.

a standardized, multi-dimensional scale, the aim of which

is

to

understand human behavior.

The

individual’s concept of himself has

been demonstrated

much

to be highly influential

behavior and also to be
in
directly related to his general personality
and state of mental health (Fitts, 1965, p.

Five vertical columns include the individual’s per-

ceptions of his "seifs” which

column A,
self;

make up

his self concept.

the individual's physical self;

column C

is his

D

is

which

totals the

"total positive.

3).

The

same both

the family self;

the individual's social self.

on the scale refer to the person's identity (row
total of all the

They are respectively:

the person's moral-ethical

column B,

personal self; column

column E, which deals with

and behavior (row

1).

of 100 self-descriptive items, of which ten yield

The scale consists
a self-criticism score.

of his

1),

scores

and

finally,

The horizontal columns

self-satisfaction (row 2),

is

the self concept score,

vertically and horizontally, and

is

noted as the

HIMSELF

PERCEIVES

INDIVIDUAL

THE

HOW
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In the directions, the subject is

asked

concerning himself and significant others.

which ranges from

1 to 5.

to

respond

to

statements

The subject encircles

his response,

The numbers and corresponding responses are as

follows

Completely false
Mostly false
Partly false and partly true
Mostly true
Completely true

1.

2.

3.

4.
5.

The scoring

is

arranged so that

the subject receives the

same numerical

score for circling choices having the same relative positions on either side
three.

The examinee

positive”

is

is

judged

is

to

have a positive self concept

above the mean, and a negative self concept

below the mean.

The Scale

is

self administering

if

if

of

the ’’total

the "total positive”

and can be used with

individuals having at least a sixth-grade reading level.
(1965) indicated that his impression of the instrument

C rites

generally favorable one.

is

a

The norms are based on 626 students from various parts

of the country with an age range
the normative group

is

biased

from

in its

12 to 68.

However,

Fitts indicated that

overrepresentation of younger people (age

12 to 30), college students, and Caucasians.

The test-retest
generally
test

in the

was given

0.70 to

to a

reliability coefficients for a variety of sub-scales aie

0. 80's

with only four or five as low as the 0.60's.

The

small sample of sixty college students over a two week

period, according to Crites (1965).

The

validity data on the scale

is

promising,
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according to Crites' (1965) review.

from normal groups and

The scale discriminates psychiatric groups

different psychiatric groups

from each other.

Additionally, the scale correlates with other personality inventories as the

Minnesota Multiphasic and Personality Inventory (MMPI) and Edwards Personal
Preference Scale (EPPS) as can be expected.

Crites (1965,

p.

331) concluded

that "the initial data on the Scale's psychometric attributes indicate that

measures up by traditional criteria rather
Fitts (1965) reported studies

concept due to certain

life

well. "

which account for changes

experiences.

experiences would be expected to result

1965, p. 28).

in the self

"Psychotherapy or other positive
in the

enhancement

while stress or failure would be expected to result
(Fitts,

it

in

of the self concept,

lowered self esteem"

In the studies presented, Fitts found considerable evidence

that a person's concept of self does change as a result of significant experiences.

Since the

TSCS

reflects the changes in predicted ways,

it

adds additional

validity to the instrument.

Minnesota Teacher Attitude Inventory

The second instrument used

in this study, the

Minnesota Teacher

Callis (1951).
Attitude Inventory (MTAI), was developed by Cook, Leeds, and

According

to
to the authors (1951, p. 3), the inventory "is designed

measure

get along with pupils
those attitudes of a teacher which predict how well he will

in

past ten years of
interpersonal relationships. " The authors found over the

research with the Inventory

that teacher's attitudes

toward children and school
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work, "can be measured with high

and that they are significantly

reliability,

correlated with the teacher-pupil relations found
(Cook, Leeds, and Callis, 1951, p.

There are 150

A

3).

is

- Strongly

A

-

U
D
SD

-

of the

MTAI.

agree

Agree
Undecided or uncertain

- Disagree
- Strongly disagree

to all negative weights a

plus 150 to minus 150.

Form A

used accordingly:

The scoring procedure assigns
and

teachers' classrooms"

attitude statements which constitute

Likert-type instrument

SA

in the

A

to all positive weights a plus one value

The score may range from

minus one value.

high positive score signifies a permissive child

centered attitude, and a negative score signifies an authoritarian attitude.

Arnold (1951,

p.

801), indicated that "data are presented to

scoring high on the test tend
the test.

This

is

to be better

distinctly valuable and

show

that persons

teachers than persons scoring low on

makes

the instrument

worthy

of

publication.

Consistent and thorough work was used

in the

construction and

validation of the instrument according to Arnold (1953).

number

of the items

were given

to teachers

made yielded

and scoring were developed.

first, a large

who were rated by principals as

successful or unsuccessful in pupil-teacher relations.
the final scale

At

Two

From

these lesults,

studies of validity which were

the test scores
coefficients of correlation of 0.46 and 0.60 between
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and

the criteria of principal’s estimates, pupil’s rating,

Cronbach

rating.

(1953)

"In design, replication,

There

is

agreed that the validity of the
and care

in

and visiting experts'

test is satisfactory.

reporting, these studies are distinguished.

a clear correspondence between inventory scores and teaching

behavior at the time the test

Norms

is

given" (Cronbach, 1953,

p. 798).

are presented for high school seniors, students

university freshmen, and experienced teachers.

in training,

The norms are divided

into

the various levels according to age of the students being taught and the teacher's

amount

According

of education.

to

Arnold

(1953) the samplings

for both students in training and experienced teachers

Cronbach

(1953) indicated that there

is

who were

seemed adequate
in the

Midwest.

evidence to show that one

cannot raise his scores by faking, and perhaps the weights given to the items on
the test which

seem

illogical do counteract

Treatment

The

statistical computations

computer specialist.
used

to

any faking.

of Data

were made by a trained and competent

The digitex and standardized computer program were

score both tests at the Whitmore Administration Building

at the

University of Massachusetts.
All hypotheses were stated and tested as null hypotheses.
designation of

0.

05

was chosen as

hypothesis was rejected.

the level of significance

An arbitrary

beyond which a

null
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In

regard to null hypotheses

difference between the two

means

and

1

2 a_t-test

of the effective

was used

to test the

and non-effective student

The formula used was:

teachers.

X

t

X

'

1

2

=

n-.
l

2

l

The

t>test

was then converted

to point biserial

which indicated the

strength of association between being an effective or non-effective student

teacher and variables on the TSCS and MTAI.

pb

o
2
t

The formula used was:

+ df

A Pearson Product-Moment

Correlation Coefficient was used to assess

TSCS and

the degree of relationship between the

the

MTAI,

was:

r

[n

xy -

[n

x2 -

(

2

x)

(

y)]

xy
(

x)

2
]

[n

y

2 -

2
(

y)

two

The formula used

variables of the self concept and attitude toward others.

"

that is, the

]
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Following the computations, the data were presented
clarity.

The following chapter includes these

in

tables for

tables with an analysis of the

data.

Summary

This chapter included a review of the sample of
student

this study,

twenty-two

teachers of which eleven were designated as effective and eleven as

non-effective based on ratings by student teacher supervisors.

Each

of the student teachers in the

Early Childhood Program

University of Massachusetts was administered theTSCS and the MTAI.
description of

these two tests was presented

in this

chapter.

at the

A

In addition, a

description of the statistics used to test the stated null hypothesis was presented.

The following chapter includes a report
tables.

of the findings

presented

Interpretation and an analysis of the data are also presented.

in
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CHAPTER

IV

PRESENTATION AND ANALYSIS OF DATA
Introduction

The

first three

chapters included an introduction

to the

problem studied,

a review of the literature, and a description of the methods and procedures

used

in this

A summary

study.

The results

of the

study will be reported by each hypothesis.

statement will be included at the end.

Null Hypothesis One:

A Comparison

of Student

Teacher Effectiveness and

Self Concept Scores

The
teachers

first hypothesis tested

in the

was a comparison

of the

scores of student

Early Childhood Program on the TSCS and effective and non-

effective student teachers.

The

null hypothesis stated that there is no difference

in self concept of student teachers judged to be effective

college supervisors.

The results

of this data analysis

and non-effective by

are presented

in

Table

1.

The inspection

of data on this scale indicates a

small difference does

exist between the effective student teachers and the non-effective student

teachers.

The mean of the effective student teachers was

deviation of 13. 16, whereas the

mean

43. 82 with a standard

of the non-effective student teachers

was
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37. 09 with a

standard deviation of

with a standard deviation of

6. 26,

6.

266.

The non-effective student teachers,

are more closely grouped around the

mean

and are more homogeneous.

No

significant differences

concept as measured by the TSCS.

were found

in

any of the sub-tests of the self

The results are

insignificant and fail to

reject the first null hypothesis.
In the following

categories both the effective and non-effective student

teachers were just slightly below the standardized norm groups:
identity, self-satisfaction,

moral=ethical
positive

personal

were

self,

and behavior.

physical self,

The remaining categories

of the

family self, social self, self criticism, and the total

just slightly above the standardized

self, the effective

norm

group.

group was slightly higher and

group was slightly lower than the standardized norm.

For the

the non-effective

Because

of

such slight

below the
differences, the subject group of this study was insignificantly
standardized norm.

The

t-test

was converted

to a point biserial correlation coefficient

which

effective or non-effective
indicated the strength of association between being an

student teacher and variables on the TSCS.

The independent variable
teachers.

is

This data

the effective

The dependent variables are

is

presented

in

Table 2.

and non-effective student

the ten variables on the

TSCS.

The

in the moral-ethical self (dependent
figure, 14. 2 per cent reflects the variability

variable) which

is

accounted for or shared

in

common

by the effective and non-
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TABLE

2

POINT BISERIAL CORRELATION COEFFICIENTS AND COEFFICIENTS
OF DETERMINATION* FOR THE COMPARISON OF TEN VARIABLES
ON THE TENNESSEE SELF CONCEPT SCALE AND THE SUPERVISORS’
RATINGS OF EFFECTIVE AND NON-E FFECTIVE STUDENT TEACHERS

Tennessee Self
Concept Scale

r

Physical Self

.21

Moral Ethical

Self

pb

377

.

.33

Personal Self

Family Self

03

.

0

Social Self
Self Criticism

%*

4. 8

14.2
1.1
.094
0

.41

17.0

Identity

.

30

9.0

Self Satisfaction

.

17

3.0

Behavior

.

159

2.5

Total Positive

which

variables
*The percentage figure of variability in independent
independent variables. (Cohen, Jacob
accounted for or shared in common by the
in Handbook of Clinic a l
"Some Statistical Issues in Psychological Research"
McGraw Hill, 1965.
Psychology ed. by Benjamin Wolman, New York:
,

,

is
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effective dimension (independent variable).

Three variables with a
in

common

relative percentage of variability are shared

with the independent variable, i.e.

,

the effective and non-effective

student teachers.

The three variables include:

14.2 per cent,

self criticism at 17 per cent, and

(2)

The remaining variables

(1)

the moral-ethical self at

(3)

identity at 9 per cent.

of physical self, personal self, family self,

social self, self-satisfaction, behavior, and total positive have an extremely

low percentage and, therefore, do not indicate the extent of being an effective
or non-effective teacher.

One might

infer

from these results

that the selection process for

student teachers at the University of Massachusetts for the Early Childhood

Program attracted similar
the difference

was

Note that

students and that, since the range was so small,

insignificant.

in the

variables measured by the

difference whereas in the variables
difference.

The results indicate

null hypothesis 2

measured by

that the

and not null hypothesis

Null Hypothesis Two:

A Comparison
Attitude

The second hypothesis

TSCS

the

there

MTAI

sample used

is

there

in this

no significant
is

a significant

study effected

1.

of Student

Teacher Effectiveness and

Toward Others
is

that there

is

no difference

in attitude

toward

non-effective by college
pupils of student teachers judged to be effective and

supervisors.

One of

the purposes of this study

was

to

determine whether the
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attitude of the student teachers toward others is related to their effectiveness,

as perceived by their supervising instructors.

MTAI

Table 3 represents the data collected on the

as related to the

effective and the non-effective student teachers.

The mean
27.75.

of the effective

group was 79, with a standard deviation

The non-effective student teachers had a mean

deviation of 15. 26.

The standard deviation

indicates that they are

of

of 52, with a standard

of the non-effective student teachers

more closely grouped around

mean,

the

i.e.

,

they are

more homogeneous.
On

the

MTAI

the effective student teacher's

mean score

high above the standardized

Childhood Program.
52,

mean score

of 79

was

of 65. 9 for student teachers in the

Early

The non-effective student teachers had a mean score

which was below the standardized mean.

The mean

of

of effective student

teachers came to the 67th percentile and the non-effective student teachers

came

to the 35th percentile.

When analyzed by means
which

is

of a_t-test, the data

less than 0.02 level of significance.

null hypothesis as stated.

The conclusion

Therefore, one can conclude

effective student teachers are significantly different

student teachers

The

in

t-test

showed a value
is

in this

of 2. 83

to reject the

study that

from non-effective

their attitude toward students.

was converted

to
to a point beserial correlation coefficient

being an effective and non-effective
indicate the strength of association between
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TABLE

3

COMPARISON OF MINNESOTA TEACHER ATTITUDE INVENTORY
SCORES AND THE SUPERVISORS' RATINGS OF EFFECTIVE AND
NON-EFFECTIVE STUDENT TEACHERS

Supervisors'
Ratings

X

SD

79

27.75

52

15.26

P

t_

Effective Student

Teachers

Non-effective
Student Teachers

X

= mean

SD =
t_

p

Standard Deviation

= L-test score
•-

level of significance

2.

83

.02
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TABLE

4

COMPARISON OF MINNESOTA TEACHER ATTITUDE INVENTORY AND
POINT BISERIAL CORRELATION COEFFICIENT OF EFFECTIVE AND
NON-EFFECTIVE STUDENT TEACHERS

R

MTAI

r

pb

0„

67

%

44
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student teacher and the

The

MTAI.

The data are presented

coefficient of determination at 44 per cent

figure of variability in the

MTAI which

non-effective classification.

is

chared

This means that

effective, non-effective student teacher,

is

if

in

the

say that

if

others, one will

is

Table

4.

the percentage

common

with the effective

normal curve

of one variable,

overlapped with the normal curve of

the other variable, attitude toward others, there
is to

in

is

a 44 per cent overlap.

That

one knows 100 per cent of the student teachers' attitude toward

know 44 per cent

of their teacher effectiveness or non-

effectiveness.

Null Hypothesis Three:

A Comparison

of Self

Concept and Attitude

Toward Others
Null Hypothesis 3 states that there

is

no relationship between self

concept of student teachers and their perception of others.

Moment Correlation

Coefficient was used to test the relationship.

data pertaining to the

There

is

A Pearson

TSCS and

the

Product-

Table 5 contains

MTAI.

no significant relationship between the self concept of student

teachers as measured by the TSCS and the attitude of others as measured by the

MTAI.

Null hypothesis 3 therefore

is

accepted.

Summary
The

first null hypothesis stated that there

is

no difference

in

self

by college
concept of student teachers judged to be effective or non-effective
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TABLE

5

THE CORRELATION COEFFICIENT AND LEVEL OF SIGNIFICANCE
OF THE SCORES ON THE MINNESOTA TEACHER ATTITUDE
INVENTORY AND THE SCORES OF TEN VARIABLES AS MEASURED
ON THE TENNESSEE SELF CONCEPT SCALE

Tennessee Self
Concept Scale

Physical Self

Moral Ethical

Self

Personal Self

Family Self

r

%

P

001

.0

-

.

122

1.5

-

.

178

3o 2

-

.

.000

0.0

-

Social Self

000

0.0

-

.

Self Criticism

.045

0.2

-

.

063

0.4

-

Identity

.

170

2.9

-

Self Satisfaction

Behavior

.

164

2.7
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supervisors.
therefore,

is

The data were

1

and

accepted.

The second
toward pupils

insufficient to contradict null hypothesis

null hypothesis stated that there

of student

college supervisors.

teachers judged

to

is

no difference

in

attitudes

be effective and non-effective by

The data showed a 0.02

level of significance, which

indicates that effective student teachers as judged by their college supervisors

are significantly different from non-effective student teachers

toward their pupils.

The third

The second

null hypothesis

is

null hypothesis stated that there

in

their attitudes

therefore rejected.
is

no relationship between

self concept of student teachers and their perceptions of others.

insufficient to contradict null hypothesis 3 and therefore

it is

The data were

accepted.

CHAPTER V
DISCUSSION OF THE STUDY
Introduction

In the prior chapters of this study,

review of the literature were presented.

an introduction

includes

(a)

a

summary

of the study,

according to each hypothesis,

(c)

(b)

effective student teachers

in

(d)

implications

the results of the study.

was

to identify

Early Childhood Program

Massachusetts perceived themselves and their students.

were judged as effective or non-effective on
student teaching supervisors.

Chapter

Study

of the

of this study

the

method

the results and conclusions

and suggestions for further study as suggested by

The primary purpose

were included.

a discussion of the findings, and

Summary

problem and a

In addition, an outline of the

of research, presentation, and an analysis of the data

V

to the

how

effective and non-

at the University of

The student teachers

the basis of the perceptions of theii

An attempt was

then

made

to

determine the

relationship between effective and non-effective student teachers

in their self

concept and attitude toward students.

The
1.

null hypotheses

There

is

were:

no difference

in self

concept of student teachers judged
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to be effective or non-effective by college
supervisors
2°

There

is

no difference

in attitudes

toward pupils

of student

teachers judged to be effective or non-effective by college
supervisors.
3.

There

is

no relationship between self concept of student

teachers and their perceptions of others.

Proceeding from the theoretical framework

of perceptual psychology,

this research attempted to discover whether certain characteristic

ways

of

perceiving could be demonstrated to be related to effective student teaching.

Research carried

out by

Combs and

his associates indicated their ability to

discriminate between effective and ineffective persons including elementary and

They classified groups

secondary teachers.

of effective

and ineffective pro-

fessional workers on the basis of ratings by curriculum coordinators, principals,

supervising instructors, and others.

The perceptual organization

of the

professional workers was usually obtained from the judgments of trained raters

who made inferences about
toward others.

Inferences,

the professional workers’ attitude toward self and

made

b}'

trained judges

,

were from a wide variety

of sources, including observations, interviews, and critical incidents, that

is,

responses by the subjects to problem situations.
This study

is

similar to that of

Combs

in its

research design

in

so far

as the effective and non-effective dichotomy was obtained based on the judgments
of persons in a position to judge, that is, college staff.

While the previously
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described reserach

of

Combs used

of self and others, this study

employed

The model for testing
first

and second

the two

means

trained raters to obtain the perceptual data

is

the self-report instrument.

reviewed

null hypotheses, a T-test

of the effective

in detail in

was used

Chapter III.

For the

to test the difference

and non-effective groups.

The

converted to a point biserial, which indicated the strength

t^test

between

was then

of association

between

being an effective or non-effec tive student teacher and variables on the TSCS

and

the

For the third null hypothesis, a Pearson Product-Moment

MTAI.

Correlation Coefficient was used to assess the degree of relationship between
the

TSCS and

the

MTAI.

Results and Conclusions

Null Hypothesis

The

1

first null hypothesis states that there

is

no difference

in

self

or non-effective by college
concept of student teachers judged to be effective

supervisors.

investigated:
Using the TSCS, the following variables were

self, family self, social self, self
physical self, moral-ethical self, personal

behavior, and the total positive.
criticism, identity, self disatisfaction,
student teachers had highei
In the following variables the effective

mean scores: moral

identity, self
ethical self, personal self, self criticism,

satisfaction, behavior and total positive.

had higher scores for physical

self

The non-effective student teachers

and family

self.

With respect

to the social
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self, both effective

The

_t- test

That

is

of

and non-effective student teachers yielded
identical scores.

each of these variables yielded no significance

to say, there are

more than

at the 0.05 level.

5 out of 100 possibilities that this could

have happened due to chance.

Converting the

t_-test to

a point biserial correlation coefficient which

indicates the strength of the association between the independent variable,
that
is,

the effective or non-effective student teachers, and the dependent variable,

self concept, the

r^

was obtained. The square

of the r

which the independent and dependent variables share
referred to as the amount of overlap.

Three

by the TSCS reached a variability or overlap

were

(1)

identity at 9 per cent,

(2)

in

pb

reflects the variability

common.

This

is

of the dependent variables

of

more

than 5 per cent.

also

measured

These

moral-ethical self at 14 per cent, and

(3)

self

criticism at 17 per cent.

From

these data on the

TSCS we must conclude

insignificant to reject the null hypothesis.

difference
effective

in

The

that these findings are

null hypothesis that there

self concept of student teachers judged to be effective or non-

by college supervisors

a good criterion to use

in

is

accepted.

It

seems

that the

some variables

of the

TSCS may

not be

judging teacher effectiveness.

However, there are consistent positive indications

seven

no

is

TSCS and

of the ten variables on the

of relationship

the effective student teachers.

TSCS had

a higher

student teachers as opposed to only two higher

mean score

mean scores

between

Specifically,

for the effective

for the non-effective
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student teachers.

Three

for an overlap of

9,

14,

of ten variables

and

17

had a degree

of variability accounting

per cent.

Null Hypothesis 2

The second
toward pupils

null hypothesis states that there

of student

toward others.

no difference

in attitude

teachers judged to be effective and non-effective by

The

college supervisors.

is

MTAI was

used to measure the students attitude

The student teachers judged

effective

by their supervisors

achieved a mean score of 79, and those judged non-effective by their supervisors
achieved a mean score of 52.

The

t>test,

when converted

to a point biserial

correlation coefficient, produced an r ^ of 0.67.
p

The results

common by

indicate a variability overlap of 44 per cent shared in

the dependent variable of positive attitude toward others and the

independent dimension of effective and non-effective student teachers.

words, 44 per cent

common

of a student teacher's attitude

toward others

with the effective or non-effective classification.

effective student teachers are correlated with the

more

is

In other

shared

in

Specifically, the

positive attitude toward

others, therefore, the null hypothesis must be rejected.

These results are

Combs.

in

agreement with Gooding

Gooding found that "the effective group

more as having

(1964)

who worked under

of teachers tended to see others

as
the capacity of dealing successfully with their problems,

and integrity" (Gooding,
being friendly, and well intentioned, and as having dignity
1964, p. 71).
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Null Hypothesis 3

The third

null hypothesis states that there

is

no relationship between

self concept of student teachers and their perception of others.

coefficients on the

TSCS range from

MTAI and

0.

001 through

correlation coefficient must be
correlation must be 0.70.

TSCS reached
Since there

0. 17 8.

0.

of the ten variables as

To reach

measured on

a significance of

0.

497, and to reach a significance of

the

10 the

0.

01 the

Therefore, none of the ten variables measured on the

a correlation coefficient of significance when related to the

MTAI.

are no significant data to reject the null hypothesis, the null

hypothesis for these data

is

accepted as stated.

These data are related

Combs

scores

the

The correlation

indicated that there

toward others.

is

to the self report as

an instrument

in testing.

a relationship between the self concept and attitude

These findings do not contradict

the relationship

between self

concept and attitude toward others; they merely indicate that no relationship
exists between the self report as

as measured by the

MTAI

The findings

measured by

in this

in this study

the

TSCS and

attitude

toward others

study.

do not agree with Dugger (1970) who found a

positive and significant relationship between expressed acceptance of self and

expressed acceptance

of others at the 0. 01 level of confidence.
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Discussion of Findings

The results

of the study indicate that null hypothesis one, which states

that there is no difference in self concept of student teachers judged to be

effective

and non-effective by college supervisors, and

which states

that there is no relationship

and their perceptions

null hypothesis three,

between self concept

of student teachers

of others, are accepted.

The second hypothesis,

that there is

no difference

in

attitude

toward

pupils of student teachers judged to be effective and non-effective by college

supervisors,

An

is

rejected.

attempt will be made to investigate these stated outcomes.

First,

a major difference between this study and previous studies under Combs’
direction was the use of the self report as an instrument rather than the judgments

The evidence strongly suggests

of trained observers.

of trained observers

who would assess a person's

In addition, the evidence indicates that the

TSCS

the probable superiority

internal perceptual organization.

is

not a good instrument to

determine teacher effectiveness.
It is

interesting to note that at one point

use of the self report.

He

Combs

indicated the potential

stated:

person's real self, of course, is measured
precisely neither by the inferred self-concept
nor the self-report. The question is, which of
these provides the closest approximation for
purposes we have in mind? Despite criticism

A

the
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of the self-report as a

measure

the self-report has value in

its

of self-concept,

own

right.

What

a person has to say about himself is valuable
data. It is observable data. Like any other
behavior, it is an expression of the subject's
perceptual field at the moment of acting.

Because

of its

symbolic character and the uses

makes of it for self-expression, it
has more than ordinary value for helping us
understand another person. Employed as
behavioral data, it may provide valuable clues to
the nature of the self-concept which produced it
when subjected to processes of inference. Often
the self-report, despite its distortions, may be
quite sufficient data for the citizen operating in
daily life. The scientist, student of behavior,
or practitioner in helping professions, however,
will generally need descriptions of self that are

the behavior

more

carefully -

more rigorously obtained (Combs,

Avila, and Purkey, 1971, p. 54).

Wylie (1961) refers

to

Combs and Soper, who

in

1957 reported the

following:
to which the self report can be relied
indication of the self concept
accurate
upon as an
depends upon such factors as: (1) the clarity

The degree

awareness; (2) his command of
adequate symbols for expression; (3) social
expectancy; (4) the cooperation of the subject;
and (5) his freedom from threat (Wylie, 1961,

of the subject's

P.

70).

Since success of the self report instrument

variables previously stated

it is

possible that

some

is

dependent upon the

of the subjects did not

reveal their thoughts.
provide adequate time for introspection to accurately
of the students

who came

busy schedules.

for testing in the evening

In addition,

Most

expressed anxiety about their

take
though student teachers agreed voluntarily to
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the test

much concerned

instruments, they were very

tests

would affect their grades.

tests

would be considered

A

in

know whether

Various students repeated the fear that

the

the

their student teaching grades.

second factor of possible poor rating

in this study.

to

The two raters had

little

reliability

experience

must be considered

in college

supervising since

they were doctoral candidates without previous college-level teaching experience.
In addition, the raters

were involved

in their

have had less time to observe and to get

A
reliability

weakness

among

is,

was

know

to

their students well.

was no means

that there

the raters; nor

was

it

of the study

was

that

However, a strength
that

of this study

own academic programs and may

of obtaining

possible to include multiple raters.
it

included only upper and lower groups,

effective and non-effective groups, for which interjudge

agreement had

been attained.

The population size was a third factor for consideration
The study was directed specifically

at a unique

program

for Early Childhood

Education Student Teachers, which included thirty-four subjects.

two student teachers actually participated.

TSCS

In

seven

the effective student teachers had a higher

with a larger population there

is

in this study.

Only twenty-

of ten variables on the

mean

score, which means that

a possibility of achieving significance.

83

Implications and Suggestions for Further Research

Implications

The results
view

of self

reported

of this investigation do not give impetus to the positive

which seems to be characteristic

of self-actualizing personalities as

in the literature.

The evidence shows

that there

is

a relationship between a student

teacher’s attitude toward his students and his effectiveness.

one

may ask

Is

is,

there causality?

the fact that the student teacher

is

If so,

in

The question

what direction does

it

the fact that the student teacher has a

toward others?, or, Does

attitude

toward others help him be an effective student teacher? At

not know.

However, since

go? Does

an effective one help him build a positive

attitude

we do

that

it

seems reasonable

good

this point,

that the positive attitude

toward others helps build effective teachers, teacher training

institutes

and in-

service training courses could be introduced to improve student teachers
attitudes toward their students.

If

attitudes in prospective teachers,

atmosphere

in

teacher training institutes want to foster such

it

would then seem necessary

which teacher trainees

feel accepted

would occur

of other people.

if

to

work closely with

Student teachers would see

others as aids rather than as threats to themselves.
that this

an

and valued.

Prospective teachers would have the opportunity
others and be exposed to varying points of view.

to facilitate

It

seems highly

unlikely

negative perceptions
the teacher trainees had inaccurate,
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If

a positive attitude toward others

training program,

it

is

an important aspect

would seem important for teacher trainees

than an objective view of the child's experience.

of a

to take

teacher

more

Teacher evaluation programs

could continue to emphasize the cognitive aspects

matter and

of subject

alternative methods of teaching as well as place emphasis on developing
sensitivity in prospective teachers.

programs might emphasize
and feelings

of students

the

In the observation

development

programs,

the training

of greater sensitivity to the needs

and the child's perception

of school,

rather than

focusing only on the factual reporting of the behavior of the child.

Suggestions for Further Research

Concerning the needs

of future research, this

The same study could also be redone with

redone with a much larger sample.

more sophisticated means

to identify effective student teachers.

be done by having three criteria:
teachers,

(2)

same study could be

(1)

This could

supervisors' ratings of the student

trained observers to rate student teachers, and

(3)

use of student

teachers' peers to rate their classmates.

Included

in this

model would be

the use of instruments to assess student

teachers' self concept and attitude toward others.
self reports such as the

the Bills' Index of

TSCS,

the

MTAI,

Adjustment and Values

.

the

The set

Berger

In addition

Self

of tests

would include

Report Scale

,

and

Gooding's (1964) use of the

the personality
projective technique of observations would be used to assess

factors already mentioned.
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The study could be redone incorporating
simultaneously.

A

all the

foregoing suggestions

valuable study would be to incorporate the above suggestions

with two or three persons working simultaneously on different aspects of the

same study with

the

same

population.

The research papers could be divided as

follows:

One paper could investigate

methods

of choosing effective student teachers; another could investigate the

the correlations

between

the various

relationship between rating self concept and concept of others; another could
investigate the relationship between effective and non-effective student teachers

with the various tests; and finally, another paper could establish the relationship
of the tests given at the beginning

An

important need

in

and end

of the

semester.

educational research

of

Combs and

his associates,

it

seems

the discovery of critical

According

variables which determine teacher effectiveness.

research

is

that effective teachers had

characteristic perceptions of themselves and their students.

needed

to

to the recent

More research

is

determine the validity of these findings.

Summary
Previous research indicates that effective student teachers have positive

when
perceptions of themselves and more positive attitudes toward others

compared with
The

ineffective teachers.

contention that
findings of this investigation do not support the

effective student teachers have a

more

positive self concept than non-effective

supervisors.
student teachers as determined by their

In addition, the results

86

indicate no relationship between the self concept of student teachers and
their

perceptions of others.

The results

of this study support the finding that there

was a relation-

ship between student teachers’ attitude toward others and student teacher
effectiveness, as perceived by their supervising instructors.
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APPENDIX A

April

8,

1972

Dear

Under the direction

Dr. David Day,

am

conducting a research project in
Affective Education. The participation of the entire Early Childhood studentteacher class is essential to the completion of this project. Please consider
this letter an earnest request for your assistance.
of

I

two questionnaires, will take approximately one hour. I
understand your busy schedules and, therefore, I will hold two sessions.
would appreciate your attendance at one of them.

The task

itself,

Wednesday afternoon, April

12,

1972

m. -4:00

p.

m.

7:00 p. m. - 8:00

p.

m.

3:00

p.

I

OR
Wednesday evening, April

12,

1972

Both meetings will be held at John Adams, Southwest, 19th

floor.

impossible for you to attend one of these two sessions, please call me
on Tuesday evening at 584-8733 and we can arrange a time suitable for you.

If

I

it

is

enjoyed working with you a few months ago and look forward to seeing you

again.
Sincerely,

s/ Erika Firestone
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APPENDIX B
Instructions to supervisors

am

I

:

doing a study about effective student-teachers and ineffective

student teachers.

would

I

like

you to rank order your student teachers

in the

Early

Childhood class as effective student teachers and ineffective student teachers;

Number

1

being the

INEFFECTIVE
For

MOST EFFECTIVE

and Number 34 being

the

MOST

.

the purpose of this study the ’’effective” teacher

is

defined as

follows

The "effective” teacher is ”a unique human being
who has learned to use himself effectively and
efficiently to carry out his own and society’s
education of others. ” He himself
who is able to use
is a creative and thinking person
himself as a trustworthy instrument in order to
arrive at solutions with complex problems.

purposes

in the

The behavior of the effective teacher will continually
change on a momentarily and daily basis, meeting
the situation he

is in,

working with various materials,

to the specific needs of his student.
’’effective” teacher ”is capable of immediate

and adjusting

The

response.

The "effective" teacher has

the ability to share of

to make
himself; he has sufficient personal strength
to
adequate
sharing possible; he feels personally
deal effectively with his students.

your student teachers.
Please take these sheets and rank order
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Remember:

Number

1 is the

Number

34

is

MOST EFFECTIVE

the

MOST INEFFECTIVE

Please do not speak about this between yourselves and do not mention

your students.

The utmost confidentiality

of this study

this to

must be insured.

